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Abstract. Twenty-􀅭irst-century education requires wide-ranging knowledge and skills of teachers criti-

cally important to school's success. The value of soft skills becomes a trend. However, there has not been

any study conducted on the soft skills pro􀅭iciency level of the teachers and school performance in Sultan

Kudarat. For this reason, the study aimed to determine teachers' soft skills pro􀅭iciency level and school

performance of selected schools in the Division of Sultan Kudarat. It also provided discussions on the rela-

tionship between teachers' soft skills pro􀅭iciency level and school performance. A descriptive-correlation

researchmethodwas used in this study: a descriptive research study aimed to determine the teachers' soft

skills pro􀅭iciency level and their school performance. Moreover, a correlational analysis was done to deter-

mine a signi􀅭icant relationship between teachers' soft skills pro􀅭iciency level and their school performance.

The researcher used a modi􀅭ied questionnaire, interview, and documentary analysis of the records taken

from each school. The primary respondents of this study were the one hundred sixteen (116) teachers of

Esperanza Central School, Kalawag Central School, and Tamang Central School in the Division of Sultan Ku-

darat S.Y 2015-2016. The results showed that teachers have high soft skills pro􀅭iciency level (M = 4.08).

Schools also showed differences in the level of performance for three (3) years. The results also revealed

a signi􀅭icant relationship between teachers' soft skills pro􀅭iciency level and school performance. This indi-

cates that high-level of soft skills pro􀅭iciency tend to improve the school performance. The 􀅭indings study

may serve as a basis for teachers and administrators to ef􀅭iciently integrate soft skills to support and en-

hance school performance. The study may also contribute to the growing body of knowledge about the

relationship of teachers' soft skills to school performance.

©2017 The Author(s). Published by TAF Publishing.

INTRODUCTION

Educational sectors have become more complex and competitive to adapt to the changes

in the society. Likewise, human resources are considered signi􀅭icant in organizational per-

formance and in achieving success. The standards for hiring 21st century teachers have

become even more dynamic due to the demands of the educational system to evolve and

increase their level of performance.

In the Philippines, the Department of Education strongly implements its goals and ob-

jectives by evaluating the performance of the schools annually based on the given crite-

ria. These criteria include national achievement rate, enrollment rate, drop-out rate, co-

hort survival rate and repetition rate (Maligalig et al., 2010). The teachers are required
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to keep abreast with updated knowledge and utilize various skills and strategies in giv-

ing instructions to have an effective learning environment and contribute to their school

performance. However, the roles of the teachers do not only focus on delivering lessons

to the pupils. Teachers also need soft skills, aside from the technical skills for them to be

effective in the classroom and contribute to uplift the performance of the school. For this,

soft skills of the teachers build a relationship with the school performance.

Studies were conducted to determine the signi􀅭icant effect of soft skills on various or-

ganizations, and these led to different outcomes. Nevertheless, in the country, supervisors

viewed soft skills as equally important as hard skills in running the organization (Marcial,

2012). The Department of Education emphasized that these skills were signi􀅭icant on the

academic achievement of the learners and school performance.

Despite the trend of soft skills in various organizations, there are still some teachers

who are unfamiliar with the value of soft skills in the work 􀅭ield because of the lack of

understanding and failure to integrate while delivering instructions. Teachers need to

overcome these hindrances and meet the standards of the 21st century society by exer-

cising their soft skills pro􀅭iciently in teaching the learners and improving the school per-

formance.

With this gathered information, the researcher attempted to go to a deeper study by

determining the soft skills pro􀅭iciency level of the teachers and its relationship with the

school performance. Also, this study determined the extent of the performance of the se-

lected schools.

Objectives

The study aimed to 􀅭ind out the soft skills pro􀅭iciency level of the teachers and the school

performance of selected schools in the Division of Sultan Kudarat.

Speci􀅭ically, the study sought answers to the following questions:

1. What is the soft skills pro􀅭iciency level of the teachers in terms of:

1.1 Communication skills;

1.2 Teamwork;

1.3 Critical thinking;

1.4 Ethics; and

1.5 Leadership skills?

2. What is the extent of their school performance relative to:

2.1 National Achievement Rate;

2.2 Drop-out Rate; and

2.3 Completion Rate?

3. Is there a signi􀅭icant relationship between the soft skills pro􀅭iciency level of the teachers

and their school performance?

The researcher considered possible explanations for the 􀅭indings and contextualized these

with the broader 􀅭ield of school performance.

REVIEW OF RELATED LITERATURE

Soft Skills

Teachers are facing various modi􀅭ications in their functions and responsibilities in the so-

ciety. Thus, it is important for the teachers topossess soft skills to achieve success and cope

with the changes in the organization (Lee and Tien-Tse, 2011). Hart and Mark (2003) be-

lieved that the application of soft skills in the workplace could produce sustainable devel-

opment. Marcial (2012) highlighted that soft skills are the personal attributes that in􀅭lu-
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ence individual’s interpersonal relationships, job performance, and career outlook. Fur-

ther, these skills help mold the personality and professionalism of managers in the work-

ing environment. Bhatnagar (2011) identi􀅭ied that soft skills serve as one of the primary

quali􀅭ications for getting a job in today’s economy.

Jamison (2010) posited that the integration of soft skills is essential for the organiza-

tion to prosper and continuously achieve its goals. Soft skills formation of the workers

plays a part to the success of the organization (Majid et al., 2012; Nikitina and Fumitaka,

2012). Bhatnagar (2011) recognized that employees with poor soft skills have disadvan-

tages in achieving both personal and professional success.

Marcial (2012) stressed that gender, civil status, educational attainment and employ-

ment status do not affect the soft skills of the workers. He also found that soft skills help

shape the personality and working behavior of the employees. However, employees were

always recommended to equate soft skills with technical expertise to be ef􀅭icient in per-

forming their jobs.

Robles (2012) identi􀅭ied soft skills as the personal qualities of a person such as pro-

fessionalism, integrity, responsibility and 􀅭lexibility that are signi􀅭icant in the workplace.

Moreover, Deepa and Manisha (2013) added that soft skills comprise of various interper-

sonal skills of an individual that are necessary for creating a relationship with others.

These skills include leadership skills, teamwork, emotional aptitude and ability to deal

with stress.

Ward and Dorothy (2014) emphasized that soft skill pro􀅭iciency plays a very signi􀅭i-

cant role in career-life and must not be overlooked by the employees. Any organization

can effectively serve the clienteles if workers strengthen these skills and mindfully inte-

grate into daily services.

The school system values the soft skills of the teachers. These skills are pivotal in cre-

ating a relationship with the learners to strengthen their emotional competence and ad-

vance their academic achievement (Majid et al., 2010; Toyama, 2014). Ngang et al. (2015)

identi􀅭ied that soft skills help the teachers perform their functions successfully amidst the

job dif􀅭iculty. Bhatnagar (2011) also remarked that soft skills pro􀅭iciency strengthens the

con􀅭idence of the teachers.

Teachers utilize various approaches to teaching the learners. The extent of knowledge

of the subject matter enhances the level of students' achievement (Liu and Dong, 2016;

Metzler and Ludger, 2012; Tarmuchi et al., 2015). Kunter et al. (2013) added that the

competence of the teachers such as knowledge of the subject matter, instructional compe-

tence and enthusiasm has positive effects on students’ learning outcomes.

Farmer et al. (2011) mentioned that educators have the crucial role of perceiving the

child as a whole about the functions of the society in which he is an integral part. Thus,

teachers’ effectiveness has a signi􀅭icant effect on the growth of the learners (Kane et al.,

2011).

Teachers’ skills such as cognitive and soft skills help shape the behavior of the students

and contribute to the ef􀅭iciency in delivering teaching-learning process (DiPrete and Jen-

nifer, 2012; Harn, 2015; Jacolbia, 2015). DiPrete and Jennifer (2012) added that teachers

who perform well in developing behavioral skills also contribute to the improvement of

the academic level of the learners. Denham et al. (2013) emphasized that the emotional

being of the pupils can be developed through providing various activities for them to ex-

perience.
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Communication Skills

Conrad and Robert (2011) highlighted that good communication skills are signi􀅭icant fac-

tors in increasing performance and relationship in the workplace. Further, Tang et al.

(2013) emphasized that the way the administrators converse with their employees de-

termines the level of trust they received from them.

In the 􀅭ield of education, Lee and Tien-Tse (2011) posited that communication skills

are one of the soft skills that must be acquired by the teachers. They believed that teach-

ers could improve their roles by sharing insights through various forms of communica-

tions and learn from them. The communication skills of the teachers are salient features

in dealing with the learners and in their academic advancement (Majid et al., 2010). Fur-

ther, Keller et al. (2014) highlighted that the enthusiasmof the teachers boosts the interest

of the pupils and increases the level of motivation towards the learning process.

Conrad and Robert (2011) claimed that teachers perceived communication compe-

tence as essential in the organization. The skills such as using information technology,

writingbusiness correspondence, creating group synergyanddemonstrating respectwere

given greater importance by business leaders and teachers. These skills help the teachers

in promoting the affective domain of the learners, especially in creating bond necessary

for emotional development (Majid et al., 2010; Toyama, 2014).

Bhatnagar (2011) mentioned that communication is one of the most important soft

skills for teachers. Through communication skills, teachers can persuade, train, present,

inspire, and teach the learners. Thus, Rao (2010) remarked that communication skill is

the core of soft skills. Without this skill, other soft skills become irrelevant.

Training (2012) stressed that non-verbal communication suchas toneof voice andnon-

verbal gestures matters even more than spoken words. He found that people believed

non-verbal communication compared to verbal communication when two are contradic-

tory during face-to-face interaction. Similarly, Dede (2010) posited that teachers should

be skillful in dealing with complex communication that requires vast amounts of verbal

and non-verbal information. In this way, they can improvise answers and manage unpre-

dictable and chaotic classroom discussion.

In the Philippines, Marcial (2012) claimed that administrators are good communica-

tors. They practice open communication and demonstrate fairness in the workplace. Fur-

ther, they accept limitations and consider the constructive criticisms fromothers intended

to enhance their performance.

Communication skills play a vital role in every function and part of the organization.

Every staff is encouraged to have communication competence to carry out their roles ef-

fectively. Organizations must develop programs that enhance the communication skills

of the employees for all the organization practices instead for particular projects (Conrad

and Robert, 2011).

Amini et al. (2010) highlighted that communication skills positively in􀅭luence educa-

tional performance. Thus, the school should include training courses that will boost the

communication skills of the teachers for effective teaching.

Critical Thinking Skills

Dixon et al. (2010) found that critical thinking is one of the most sought skills by the man-

agers in the organization. He also added that critical thinking is vital in coping with com-

plicated situations in the workplace. Critical thinking includes various skills such as cu-

riosity, problem de􀅭inition, scrutinizing evidence, open-mindedness, and analytical think-

ing (Ghaemi and Reza, 2011). Critical thinking demands cognitive skills and dispositions

which can be represented as attitudes which include open and fair-mindedness, inquisi-
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tiveness, 􀅭lexibility, ability to seek for reasons, desire to be well-informed and willingness

to entertain diverse idea (Lai, 2011).

In this era where too much information is pouring, the competence to think critically

gained greater importance (Birjandi and Marzieh, 2010). Lai (2011) identi􀅭ied that criti-

cal thinking comprises of various components such as analyzing arguments, making infer-

ences through deductive and inductive reasoning, judging and decision-making. Ghaemi

and Reza (2011) added that critical thinking relates to philosophical and educational per-

spectives. Each perspective indicates an essential role in social and education life.

In addition, James (2015) introduced 􀅭ive variables under critical thinking skills like in-

ference, assumption, deduction, interpretation and arguments. Critical thinking requires

considerable efforts to scrutinize any idea in the light of supporting facts and evidence that

make individuals decide what to believe or do under reasonable terms (Fisher, 2011).

Ghaemi andReza (2011)posited that critical thinking is signi􀅭icant to teachers’ success.

Thus, teachers should embrace the components of critical thinking skills in the teaching

profession due to its contribution towards teaching accomplishments.

Birjandi and Marzieh (2010) found that critical thinking skills showed a positive re-

lationship with teachers' success. The study implied that education must accommodate

critical thinking as an important aspect of the teachers and address the need to intensify

their critical thinking ability. Thus, Ghaemi and Reza (2011) stressed that all educational

levels should offer learning areas that support and develop critical thinking skills.

Critical thinking is signi􀅭icant to learning outcomes such asmetacognition, motivation,

collaboration and creativity (Lai, 2011). James (2015) found that males have higher infer-

ence and interpretation skills than females. On the other hand, females have shown more

argument skills than men.

Teamwork

Teamwork comprises of various skills such as arriving on time promptly, sharing opinion

and knowledge, considering the suggestion of others, showing respect to other teammem-

bers and providing help to others (Lingard, 2010a).

Teamwork is signi􀅭icant in the workplace (Lingard, 2010a; Strom and Robert, 2011).

Ngang at al. (2015) added that teamwork skills are the most required competency in the

organization. Deepa andManisha (2013) emphasized that any organization needs a series

of interaction among its workers to carry out a certain task. These interactions create a

robust and healthy atmosphere required to achieve the goals and objectives.

Lingard (2010b) stressed that teamwork could be assessed through various strategies

such as independent observation, evaluating individual contributions and peer review. He

also added that teamwork needs to be understood clearly before imparting the skills to

others.

In the 􀅭ield of education,Main (2010) found that teachers’ isolation is one of the hurdles

that hinder the achievement of the goals and objectives of the school. Isolationwith others

prevents teachers from exchanging ideas with others that are vital in widening their skills

and performing their duties and responsibilities successfully. Thus, he identi􀅭ied that col-

laboration with other teachers is a key strategy for better job performance.

However, Crutch􀅭ield and Kimberly (2014) highlighted those team members who are

identi􀅭ied as free-riders and rely on high performing team members are the pitfalls of

teamwork in the organization. This system creates a disproportionate burden on active

and dynamic members.

Lee andTien-Tse (2011) established that effective teamworkneeds eachmember to lis-

ten to one another and refrain from making early conclusions. Dixon et al. (2010) added
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that the real essence of teamwork requires sharing of responsibility and commitment of

every member to achieve the goals of the group.

In the classroom setting, Maldonado and Elizabeth (2011) posited that teamwork cre-

ates strong rapport between learners and teachers and promotes the positive develop-

ment of the students through improved academic skills and diminished behavioral prob-

lems.

Ethics

Koonme et al. (2010) revealed that ethics positively in􀅭luence the quality of work life and

employee job-related outcomes such as job satisfaction, organizational commitment, etc.

Thus, ethics should be institutionalized to various sectors.

Kim andMinsoo (2013) also recognized that the moral competence of the leaders pos-

itively in􀅭luences the subordinates in performing their tasks. Theway the workers behave

in the organization depends on themoral pro􀅭iciency of the leaders. Narvaez (2001) iden-

ti􀅭ied seven skills necessary for ethical sensitivity. It includes reading and conveying emo-

tions, considering one’s opinion, concern for others, responding to diversity, avoidance to

biases, gathering interpretations and determining consequences of the actions.

Further, Langlois and Claire (2010) recognized that increasing the ethics of an indi-

vidual is signi􀅭icant in becoming an effective leader. School administrators believed that

possessing ethical and moral skills is important in coping with the complexities of the job

(Ngang et al., 2015).

Care ethics that include listening, dialogue, critical thinking, re􀅭lective response, and

making deep connections are signi􀅭icant in establishing and maintaining trust between

students and teachers (Noddings, 2010). In addition, Boon (2011) highlighted the need

for teachers to undergo training courses which include philosophy units. This approach

supports teachers’ quality by providing methods and strategies to explore and teach com-

plex ethical issues.

Kuusisto et al. (2012) posited that ethical sensitivity opens opportunities for coopera-

tion in the school system. Theway teachers understand, and express emotions is essential

in creating a caring relationship with the students.

Ngang et al. (2015) highlighted that the poor ethical skills of the teachers prevent them

from achieving the goals of the school and frombeing amodel to the students. . Ethics play

a vital role in shaping individual's personality towards excellence.

Shapira-Lishchinsky (2011) identi􀅭ied thedifferent ethical dilemmas in the school. These

dilemmas involve clashing with rules, standards, norms and opposing responses. Thus,

educational programs must be developed based on teachers’ critical incidents.

The ethics of teaching involve a commitment to the students and the profession. Teach-

ers were vested by the public with trust and responsibility to deliver the highest service.

Thus, the educators are encouraged to raise the professional standards and exercise the

right to professional judgment (Strike, 2015).

Leadership Skills

Moreover, collaborative effort and leadership in school signi􀅭icantly increase students’ learn-

ing by supporting the goal of the school towards academic achievement (Hallinger and

Ronald, 2010). Ibrahim and Shaikah (2012) added that leadership skills contribute to the

ef􀅭iciency of the school heads in performing their roles and functions.

Puccio et al. (2010) highlighted that leadership skills comprise of various criteria that

are bene􀅭icial to the organization. Leaders create a connection with the subordinates.

They also understand the diversity in the workplace and empower the potentials of oth-
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ers through the creative process. Similarly, Bhatnagar (2011) emphasized that leadership

skills involve motivating and assisting others to reach their innate capacities and devise

visions for the organization.

Marques (2013) stressed that future leaders should strengthen their leadership skills

to be ef􀅭icient in the organization. He also identi􀅭ied motivation, empathy, self-awareness

and regulation as factors of effective leadership. Tang et al, (2013) highlighted that the

leadership skills of administrators help them gain support and trust from their subordi-

nates.

Leadership skills include improving group performance through the use of a creative

process, empowering the talent, intelligence, and creativity of others, turning challenging

opportunities to remarkable successes, experimenting and learning from failures and re-

sponding to change and proactively drive change (Puccio et al., 2010).

Balcar (2014) found that these soft skills contribute to the level of income of the em-

ployees. Workers who possess strong soft skills will likely receive a higher salary in the

organization. Gould and Deborah (2012) added that strengthening the soft skills of the

workforce leads to higher remuneration and advances the level of authority and respon-

sibility.

Various organizations formulate incentive system in the form of promotion and higher

remuneration for employees who possess both technical and soft skills. These skills allow

the workforce to adapt whenwork becomes 􀅭lexible in the organization (Prasad and Hien,

2011; Prasad and Hien, 2013).

Helterbran (2010) stressed that teachers have always been leaders. However, public

schools provide a minimum opportunity to promote and intensify teacher leadership in

the work 􀅭ield. Teacher leadership is becoming more signi􀅭icant today. Leadership re-

quires vision in education and efforts to achieve and accomplish (Ludlow, 2011).

Adeyemi (2010) found that democratic leadership style is the most widely practiced

leadership style of the principals. Nevertheless, teachers’ job performance was higher un-

der school heads practicing autocratic leadership style. Further, the application of laissez-

faire leadership style was discouraged among school heads as it could not improve teach-

ers’ performance. Khasawneh et al. (2012) highlighted that transformational leadership

signi􀅭icantly in􀅭luences organizational commitment. Adeyemi (2010) recommended that

school principals should integrate various leadership styles especially autocratic anddemo-

cratic to advance the job performance among teachers. Hulpia and Geert (2010) stressed

that teachers were committed to the task if the principals were accessible, ef􀅭icient in fac-

ing problems, and frequently monitor teachers' daily performance. Effective school lead-

ership supports students' achievement, especially when paired with healthy school atmo-

sphere that encourages cooperation. Seashore et al. (2010) posited that leadership skills

positively in􀅭luence student achievement. They also suggested that both shared and in-

structional leadership supplements to the improvement of the school. Kano (2012) found

that dynamic school leadership is one of the variables of high-performing schools. Lead-

ership skills help academic performance and is a signi􀅭icant factor to the success of the

school system.

School Performance

Sarrico et al. (2012) found that school performance evaluations are not entirely equipped

to assess the achievements of the school. Most schools utilize the test result completion

and progression rates of the learners as indicators of the school performance. Thus, Kano

(2012) suggested that school performance should also include other indicators like the

skills of the learners necessary for survival. Jackson and Fred (2010) identi􀅭ied academic
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excellence, developmental responsiveness, social equity and organizational commitment

as variables of performance indicators. He also found that all four variables showed sig-

ni􀅭icance with students’ achievement. In the Philippines, the Department of Education

used the National Achievement Rate, enrollment rate, dropout rate, cohort survival rate,

completion rate and repetition rate of the school as variables for school performance (Ma-

ligalig et al., 2010). Harris et al. (2010) identi􀅭ied that teaching skills and intelligence

are signi􀅭icant factors towards teachers’ productivity and school success. Romano et al.

(2010) added that the socio-emotional behaviors of the learners in􀅭luence their academic

achievement and serve as a gauge for determining school success. Maligalig et al. (2010)

found that the declining of key indicators of educational outcomes becomes a trend in the

country. Thus, the Department of Education should formulate and implement various in-

tervention programs to stop the trend and encourage every household to send their chil-

dren to schools.

Achievement Rate

In the Philippines, National Achievement rate refers to the degree of performance of the

learners in various subject areas in different levels of education (Maligalig et al., 2010).

Ouko (2015) stressed that learning experiences encounteredbefore formal education serve

as a strong foundation for the academic achievement and progression. Thus, educational

systemsare advised toprovide the right age for learners before enrolling in the curriculum.

Sai􀅭i and Tariq (2011) highlighted that socio-economic statuswhich presents family's eco-

nomic and social position relative to others based on income, education and occupation is

a factor of students' achievement. They found that educated parents have higher academic

achievement than uneducated parents. Further, the economic status of the family leads to

better performance of the learners in school. Meanwhile, the seating arrangement in class

is also signi􀅭icant to their performance. Pupils who are sitting in front rows were more

motivated and con􀅭ident to learn and participate. Thus, the stability of socio-economic

status brings comfort and positive attitude which leads to higher academic achievement

of the learners.

Meanwhile, Adeyemi (2010) found that teachers are signi􀅭icant in students' achieve-

ment. He also laid importance on the value of workshops and training of teachers to be

knowledgeable about various teaching styles that will lead to a higher attainment of the

pupils. Further, he concluded that the government should eagerly support and encourage

teachers to continuously search for knowledge to upgrade their quali􀅭ications that make

them productive and pro􀅭icient in various areas. Teachers’ self-ef􀅭icacy and the type of

school attendedwere signi􀅭icant to learners’ achievement in literacy and numeracy (Ouko,

2015). Healso recommendedparents and teachers toprovidequality pre-education learn-

ing experiences to be equippedwith skills needed to copewith the standards of formal ed-

ucation. Adeyemi (2010) added that teachers' experience and educational quali􀅭ications

are essential to pupils' achievement. Romano et al. (2010) posited that socio-emotional

behaviors of the learners in􀅭luence their academic achievement and serve as a gauge in

determining school's success. Thus, Kunter et al. (2013) highlighted that teachers' com-

petence such as knowledge of the subject matter, enthusiasm, and instructional skills help

deal with the behaviors of the students and have positive effects on students' learning out-

comes. However, Pandiello et al. (2014) found that grade retention has a negative impact

on educational outcomes.

Abd Hamid et al. (2012) mentioned that professionalism is signi􀅭icant in supervising

instructional activities that are vital to improving academic achievement. Thus, Taylor

et al. (2010) concluded that poor teaching skills hinder the learners from developing
ISSN: 2414-3111

DOI: 10.20474/jahss-3.1.2



2017 F. M. Aldhafeeri, M. R. Alajmi - Towards excelled mobile learning .... 18

their fullest potentials. Also, Kythreotis et al. (2010) highlighted that principal’s human

resource leadership style and learning culture inside the classroom in􀅭luence students’

achievement.

Drop-out Rate

Maligalig et al. (2010) posited that drop-out rates are the percentage of learners who ex-

ited the school during a school year for any reasons as well as pupils who enrolled the

previous year but failed to enroll in the next school year. Sabates et al. (2011) highlighted

that the dropout rate of the students is not a result but a process that involves various

causes. Hence, teachers need to be proactive in dealing with the problem to intervene the

situation successfully. Further, Yamauchi and Yanyan (2011) found that the intervention

programs conducted by the teachers improved the national achievement test scores of the

learners. Yi et al. (2012) stressed that despite the efforts of the government to reduce the

level of drop-out rates in school, it is not enough to solve the problem. Drop-out related

factors can be related to both interpersonal and institutional reasons. In addition, Breier

(2010) found that students’ retention rate in school is not isolated to a single factor. Drop-

out rates relate to low students’ performance and socio-economic status. In the country,

the socio-economic status serves as strong predictors for the participation and attendance

of the learners in the school. To address this situation, the Department of Education im-

plemented various intervention programs such as Instructional Management by Parents,

Community, and Teachers which provide self-learning materials to high risks pupils (Ma-

ligalig et al., 2010).

Further, basedon the studyofMaligalig et al. (2010) boys areprimarily prone to leaving

the school compared to the girls. This result was due to lack of motivation and negative

attitude towards the school. Thus, the Department of Education implements a Dropout

Intervention Program that includes targeted interventions such as Instructional Manage-

ment by parents, community, and teachers as well as Out-Of-School Approach. Chapman

et al. (2011) also identi􀅭ied that males had higher drop-out rates compared to females. He

added that students living in low-income families are alsoprone todroppingout of schools.

Yi et al. (2012) also identi􀅭ied that drop-out rates were higher for students that came from

low-income families. Age also in􀅭luences students from leaving the school. They found

that older students are more prone to leave the school.

Completion Rate

Maligalig et al. (2010) stressed that completion rate is the percentage of students who en-

rolled at the beginning grade and reached the 􀅭inal grade based on the required number of

years of study. Chapman et al. (2011) found that gender is a signi􀅭icant factor why learn-

ers leave the schoolwithout completing all educational levels. He identi􀅭ied thatmales had

higher chances of leaving the school compared to females. The socio-economic status also

plays a strong indicator for the completion rate of the students. Breier (2010) identi􀅭ied

skills, 􀅭inancial resources, educational background, and dispositions in􀅭luence students’

retention rate in school. Many pupils left before completing the required educational lev-

els because they were too poor to remain in the school.

Migosi et al. (2012) stressed that although there are convincing factors that encourage

higher participation of the pupils, the hindering factors are also overwhelming. Education

requires concerted efforts of education providers to overcome these dif􀅭iculties. Educa-

tion is a strong factor of the future and present situation andmust be delivered to all kinds

of learners regardless of gender, age, and socio-economic status.
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METHODOLOGY

A questionnaire was utilized to gather the needed data of this study. The questionnaire

covered the soft skills pro􀅭iciency level of the teachers andwas adopted andmodi􀅭ied from

Ngang et al. (2015) as an essential tool in assessing the soft skills pro􀅭iciency level of the

teachers. The test was subdivided into 􀅭ive sub-components: Communication Skills, Criti-

cal Thinking Skills, Teamwork, Ethics, and Leadership Skills. The other tool was an inter-

viewguide. Thequestionnairewas given to the two (2) academicheadsof different schools

and the Education Program Supervisor of the Division of General Santos City for valida-

tion. This instrument was checked and evaluated, and revisions were made according to

the suggestions of the evaluators and the approval of his thesis adviser and the members

of the panel of examiners. The Questionnaire was also pilot-tested to an adjacent school

to determine its reliability level. Meanwhile, the extent of school performance regarding

the National Achievement Rate, Drop-out Rate, and Completion Rate was taken from the

records of each school. Interviewswere carried out soon after details were received. Once

the researcher completed the data collection, he utilized weighted mean to identify the

pro􀅭iciency level of teachers’ soft skills. A Five-point Likert scale was used to interpret the

results of the study. The researcher also conducted a documentary analysis after taking

the records kept in each school to determine the extent of school performance. Finally,

the researcher used multiple regression to determine if there is a signi􀅭icant relationship

between teachers’ soft skill pro􀅭iciency level and the school performance.

Respondents

The total respondents of the study were the one hundred sixteen (116) teachers of Esper-

anza Central School (32), Kalawag Central School (56) and Tamnag Central School (28) in

the Division of Sultan Kudarat S.Y 2015-2016.

TABLE 1

Distribution of respondents according to school

Name of School Population No. of Respondents

Esperanza CS 46 32

Kalawag CS 79 56

Tamnag CS 40 28

Total 165 116

RESULTS

Teachers have high soft skills pro􀅭iciency level:

TABLE 2

Teachers’ soft skills pro􀅭iciency level

Soft Skills of Teachers Mean Description

Communication Skills 3.99 High

Critical Thinking Skills 3.95 High

Teamwork 4.37 High

Ethics 4.08 High

Leadership Skills 4.03 High

Overall Mean 4.08 High
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This study utilized the strati􀅭ied random sampling. The researcher used the Lwangga

and Stanley (1991) formula to determine the sample size of the survey. Table 1 shows the

distribution of respondents' total population and the sampled number of respondents by

school.

Teachers’ pro􀅭iciency level was high in communication skills (M = 3.99) such as in pro-

viding motivation to others (M = 4.10), relating to people of diverse backgrounds (M =

4.08) and practicing an active listening skill and teaching essential skills (M = 4.05). Nev-

ertheless, expanding communicative skill obtained the lowest mean of 3.90.

In critical thinking skills, the teacherswere high inwithstanding and giving full respon-

sibility (M = 4.08), suspending judgment until all facts have been gathered (M = 4.02) and

making a conclusion based on valid proof (M = 3.99). However, identifying and analyzing

problems in dif􀅭icult situations yielded the lowest mean of 3.83. The mean of 3.95 indi-

cated that teachers were high in critical thinking skills.

Moreover, in teamwork, the teachers were very high in: showing respect for other co-

workers (M = 4.55) and recognizing and respecting other’s attitude, behavior and beliefs

(M = 4.51). It also reveals that they were high in: considering a suggestion from others

(M = 4.49), helping someone on the team (M = 4.44) and doing fair share of the work (M =

4.39). On the other hand, arriving on time for nearly all meetings got the lowest mean of

4.20. The mean of 4.37 described that teachers’ teamwork was high.

Furthermore, in ethics, the teachers were high in all skills such as being concerned

about the well-being of partners (M = 4.18), understanding the economy crisis, environ-

ment, and social, cultural aspects professionally (M = 4.14) and noticing if someone is of-

fended (M = 4.11). Nevertheless, expressing different feelings to other people obtained

the lowest mean of 3.95. The mean of 4.08 described that the ethics of the teachers were

high.

Finally, teachers’ pro􀅭iciency was high in leadership skills such as being sensitive to in-

dividual differences (M = 4.33), experimenting and learning from failures (M = 4.26) and

improving group performance through the use of creative process (M = 4.05). However,

constructing new knowledge of the basic theories of leadership got the lowest mean of

3.89. The mean of 4.03 indicated that teachers have high leadership skills.

To conclude, the overall mean of 4.08 signi􀅭ies that the teachers have high soft skills

pro􀅭iciency.

TABLE 3

School performance of selected schools in Sultan Kudarat

National Achievement Rate

School 2012-2013 2013-2014 2014-2015

Esperanza CS 66.92% 65.39% 74.47%

Kalawag CS 64.53% 68.37% 85.29%

Tamnag CS 66.84% 74.42% 76.57%

Drop-out Rate

Esperanza CS 0.1% 0.2% 0.2%

Kalawag CS 0% 0% 0%

Tamnag CS 0% 0% 0%

Completion Rate

Esperanza CS 100% 96% 92%

Kalawag CS 87.01% 92.93% 82.94%

Tamnag CS 38.01% 60% 89%
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These results imply that teachers were ef􀅭icient in integrating soft skills in perform-

ing their roles and functions in the school. Schools have different levels of performance in

three (3) consecutive years:

The three schools all showed an increasing rate for three years in the National Achieve-

ment Rate. Kalawag Central School got the highest rating of 85.29% for the school year

2014-2015. On the other hand, Kalawag Central School also obtained the lowest rating of

64.53% for the school year 2012-2013. The data also revealed that the three schools ob-

tained their highest ratings of National Achievement Test for the school year 2014-2015.

In Drop-out rate, both Kalawag Central School and Tamnag Central School attained the

best performance of zero drop-out rates for three consecutive school years. These schools

strongly implementpractices suchashome-visitationprograms, feedingprograms, parent-

teacher conferences and build a partnership with stakeholders to maintain and support

these levels of performance. However, Esperanza Central School showed a decreasing per-

formance in drop-out rate for three consecutive years. The school also obtained the lowest

performance of 0.2% for the Academic years 2013-2014 and 2014-2015.

Finally, the three schools have different levels of performance in Completion Rate for

three years. Esperanza Central School got the highest rating of 100% for the school year

2012-2013. However, the school’s performancedecreased for the last twoschool years. On

the contrary, TamnagCentral School startedwith the lowest ratingof 38.01%for the school

year 2012-2013 and reached its highest rating of 89% for the school year 2014-2015.

Meanwhile, Kalawag Central School obtained its highest performance of 92.93% for the

school year 2013-2014. The results imply that school performance varies, thus the roles

of the teachers are signi􀅭icant to increase the performance of the school. Outcomes also

entail that other factors also affect school performance aside from teachers’ soft skills pro-

􀅭iciency.

Teachers’ soft skills pro􀅭iciency level in communication and ethics signi􀅭icantly affects

the school performance:

TABLE 4

Relationship between soft skills pro􀅭iciency level of teachers and their school’s performance in the national achievement rate

Soft Skills Extent of Relationships

Beta t-value p-value Remarks

Communication Skills 0.578 2.786 0.006 Signi􀅭icant

Critical Thinking -0.025 -0.135 0.893 Not Signi􀅭icant

Teamwork 0.306 1.707 0.091 Not Signi􀅭icant

Ethics -0.542 -2.671 0.009 Signi􀅭icant

Leadership Skills -0.186 -0.752 0.454 Not Signi􀅭icant

Multiple R: .376

R-squared: .141 Sig F: .009

F-value: 3.289

The study found that there is a signi􀅭icant relationship between the National Achieve-

ment Rate and soft skills pro􀅭iciency level of the teachers. This is supported by an F-value

of 3.289 with signi􀅭icant F of .009. A p-value of less than .05 leads to the rejection of the

hypothesis of no relationship. The result also indicates that National Achievement Rate

and teachers’ soft skills are related to each other. The multiple R value of .376 indicates

that there is an increase in the National Achievement rate of .376 when teachers are pro-
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􀅭icient in their soft skills. The R-squared of .141 implies that 14.1% of the variation in Na-

tional Achievement Rate was due to the 􀅭ive soft skills of the teachers. Further, among the

􀅭ive soft skills of the teachers, communication skills and ethics showed a signi􀅭icant rela-

tionship with the National Achievement rate. Critical thinking, teamwork, and leadership

skills in􀅭luence the National Achievement rate but were not signi􀅭icant. The result also

revealed that there is an inverse relationship between ethics and National Achievement

rate. This implies that when teachers have poor ethics, National Achievement rate will

likely increase. Based on the interview conducted, teachers sometimes expressed emo-

tions to gain the attention of the learners without considering its impact. This approach

helps the teachersmaintain the focus of the learners during the teaching-learning process.

Also, good communication skills positively in􀅭luence the National Achievement rate.

TABLE 5

Relationship between soft skills pro􀅭iciency level of teachers and the school’s drop-out rate

Soft Skills Extent of Relationships

Beta t-value p-value Remarks

Communication Skills -0.574 -2.819 0.006 Signi􀅭icant

Critical Thinking 0.033 0.175 0.861 Not Signi􀅭icant

Team work -0.314 -1.755 0.082 Not Signi􀅭icant

Ethics 0.544 2.686 0.008 Signi􀅭icant

Leadership Skills 0.182 0.738 0.463 Not Signi􀅭icant

Multiple R: .380

R-squared: .144 Sig F: .007

F-value: 3.374

Further, results showed that there is a signi􀅭icant relationship between the drop-out

rate and soft skills pro􀅭iciency level of the teachers in Sultan Kudarat. An F-value of 3.374

with signi􀅭icant F of .007 indicates that the correlation between the two variables is sig-

ni􀅭icant. These outcomes reveal that soft skills of teachers and drop-out rate were related

to each other. The multiple R value of .380 indicates that drop-out rate of the school will

decrease to .380 when teachers are pro􀅭icient in their soft skills. The coef􀅭icient variation

of R-squared of .144 implies that 14.4% of the variation in drop-out rate was due to the

􀅭ive soft skills of the teachers.

TABLE 6

Relationship between soft skills pro􀅭iciency level of teachers and the school’s completion rate

Soft Skills Extent of Relationships

Beta t-value p-value Remarks

Communication Skills -0.424 -2.008 0.047 Signi􀅭icant

Critical Thinking 0.170 0.891 0.375 Not Signi􀅭icant

Teamwork -0.330 -1.810 0.073 Not Signi􀅭icant

Ethics 0.327 1.584 0.116 Not Signi􀅭icant

Leadership Skills 0.017 0.680 0.946 Not Signi􀅭icant

Multiple R: .332

R-squared: .110 Sig F: .037

F-value: 2.479
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Critical thinking, teamwork, and leadership skills in􀅭luence the drop-out rate but were

not signi􀅭icant. Meanwhile, ethics have a positive relationship with the school’s drop-out

rate. This implies that the drop-out rate decreases if the ethics of the teachers are high.

Also, poor communication skills lead to an increased drop-out rate.

Finally, 􀅭indings of the study revealed that there is a signi􀅭icant relationship between

teachers’ soft skills pro􀅭iciency level and the completion rate as evident from the F-value

of 2.479 with signi􀅭icant F of .037. This also indicated that completion rate of the school

was affected by the soft skills pro􀅭iciency level of the teachers.

The multiple R-value of .332 indicates that there is an increase in completion rate of

.332 when teachers are pro􀅭icient in the 􀅭ive soft skills. The coef􀅭icient variation or R-

squared of .110 implies that 11%of the variation completion ratewas due to the soft skills

of the teachers. Among the 􀅭ive soft skills of the teachers, only communication skills show

a signi􀅭icant inverse relationship with the schools’ completion rate. It implies that when

teachers have negative communication skills, completion rate will likely increase. This

outcome was supported by the interview conducted that teachers sometimes used neg-

ative reinforcements to prevent pupils from leaving the school. Negative reinforcements

become one of the ways to motivate learners to complete the educational levels.

The remaining soft skills such as critical thinking skills, teamwork, ethics, and leader-

ship skills affect the completion rate but are not signi􀅭icant. This implies that the comple-

tion rate of the school increases when the teachers are highly pro􀅭icient in their commu-

nication skills. The 11% variation showed that there aremany factors which in􀅭luence the

school’s completion rate aside from the soft skills of the teachers. This result agrees with

the responses from the interview conducted by the researcher that teachers perceived

other factors like: poor academic performance, school environment, lack of parental sup-

port, socio-economic status and bullying that in􀅭luence the school’s completion rate.

DISCUSSION

This paper reports teachers’ soft skills pro􀅭iciency level and the extent of school perfor-

mance. It also provided discussions about the relationship of teachers’ soft skills pro􀅭i-

ciency and school performance of selected school. Teachers are facing various modi􀅭ica-

tions and responsibilities in the society. Thus, it is important for the teachers to possess

soft skills to achieve success and cope with the changes in the organization (Lee and Tien-

Tse, 2011). Teachers valued soft skills and believed that it is signi􀅭icant in the workplace.

This view reinforced the 􀅭indings that teachers are apparently pro􀅭icient in their soft skills.

They have high communication skills, critical-thinking, teamwork, ethics and leadership

skills. This implied that they were ef􀅭icient and effective despite the complexity of the

job. It conforms to existing research 􀅭inding that soft skills help the teachers perform their

functions successfully amidst the job dif􀅭iculty (Ngang et al., 2015).

School performance evaluations include different indicators to assess the achievement

of the school (Sarrico et al., 2012). In the Philippines, the Department of Education used

the National Achievement rate, enrollment rate, drop-out rate, cohort survival rate, com-

pletion rate and repetition rate as variables of school performance (Maligalig et al.,2010).

Documentary analysis showed that the schools have variations in their performance for

three (3) years. They conducted different intervention programs to increase their level of

performance and viewed teachers as strong determinants of school performance. These

accord with the study of Maligalig et al. (2010) that schools formulate and implement var-

ious programs to stop the declining of key indicators for school performance. The integra-

tion of soft skills is essential for the organization to prosper and continuously achieve its
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goals (Jamison, 2010). This study showed that soft skills pro􀅭iciency level of the teachers

signi􀅭icantly in􀅭luences the school performance regarding the National Achievement rate,

drop-out rate, and completion rate. Speci􀅭ically, communication skills and ethics showed

signi􀅭icance in three (3) indicators. Toyama (2014) agreed that communication skills help

teachers support thewell-being of the learners, especially students who are prone to leav-

ing the school. The result of the study also conformed to Ngang et al. (2015) that ethics

play a crucial role in creating a strong rapport between teachers and students which pro-

motes the development of the learners through improved academic skills and diminished

behavioral problems.

The variations in school performancewere not isolated to a single factor (Breier, 2010).

In this study, the degree of variation proves that other factors also affect school perfor-

mance aside from the soft skills of the teachers. Teachers mentioned other factors like

parental support, academic performance, school environment, bullying and economic sta-

tus as predictors of school performance. The 􀅭indings of this study suggest a need for

teachers to upgrade continuously and integrate soft skills into the workplace. Alongside

this, however, is the need to identify and address other factors that prevent the school from

achieving its goals.

CONCLUSION

In conclusion, this study has shown that soft skills pro􀅭iciency is one of the qualities that a

teacher should have. The high soft skills pro􀅭iciency level of the teachers meant that they

are ef􀅭icient in performing their roles and functions to enhance the school performance.

The Division of Sultan Kudarat is recommended to share the programs of the schools with

teachers who have high soft skills pro􀅭iciency level. In this, other teachers can improve

their soft skills pro􀅭iciency level and contribute to improving the school performance. Also,

schools have different levels of performance in National Achievement rate, drop-out rate

and completion rate for three years. These rates allow the school to monitor their per-

formance to determine the indicators that must be given more attention and implement

intervention programs to increase their school performance. Teachers as strong deter-

minants of school performance develop and implement programs for the welfare of the

learners and the school.

The signi􀅭icant relationship between teachers’ soft skills pro􀅭iciency level and school

performance indicates that teachers should always be pro􀅭icient in their soft skills to en-

hance school performance. Soft skills pro􀅭iciency level of the teachers helps them create

a healthy working environment and ef􀅭icient classroom instruction. They will be more ef-

fective in improving the academic achievement of the students and intervening to some

behavioral problems that prevent learners from completing all levels of education. Sim-

ilarly, identifying other factors that in􀅭luence school performance would be bene􀅭icial to

the school.

LIMITATIONS AND RECOMMENDATIONS

This study has some limitations and the 􀅭indings must be used with caution. This study

used survey to assess the soft skills of students. However, a mixed method using observa-

tions and questionnaireswould givemore re􀅭ined 􀅭indings. Thus, authorsmust usemixed-

method design in future and get better 􀅭indings. Other indicators of teachers effectiveness

and better performance should also be considered in future research.
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