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The major aim of the study is to explore students' perceptions of language assessment or testing. Testing is ex-

amining one's ability. Testing is an essential part of teaching and learning process; although, most often disliked.

A number of researches have been conducted on issues on testing and assessment, such as wash-back effect and

test anxiety. The paper tries to explore a group (N = 12) of B. Ed second year studying major English students in

Mahendra Ratna Campus, (TU) Tahachal, Kathamndu, Nepal and their' perceptions about language testing and as-

sessment. A qualitative approachwith the case studymethod is being utilized. The 􀅭indings of the study reveal that

collectively students are well aware of the purposes of assessment. However, their experiences with assessment

describe cases of language assessment. They indicate several issues in improving the effective testing strategies

that indicate room for improvement in the 􀅭ield of assessment in this techno-friendly context.

© 2020 The Author(s). Published by TAF Publishing

INTRODUCTION

Simply speaking, language testing refers to a Language test-

ing refers to the process of measuring instrument designed

to elicit a speci􀅭ic sample of an individual's behavior. A test

is also used as device to compare an individual with other

individualswho belongs to the same group, educational sta-

tus and age. Assessment is an inseparable part of English

language learning-teaching. It is de􀅭ined as “any act of inter-

preting information about student performance, collected

through any of a multitude of means” (Brown & Hirschfeld,

2008; Hilao, 2016). Testing is a term that is not always used

precisely. it refers to the speci􀅭ic procedures a that teachers

and examiners employ to try to measure ability in the lan-

guage using what learners show they know as a indicator

of their ability. Language testing and teaching are closely

related. Therefore, there is reciprocal relationship between

language teaching and testing.

The appearance of language testing journal in 1983 was

an important landmark in the history of language testing

(Khaniya, 2005; Wu, 2017) which offered for the 􀅭irst time,

good forum for language testing researchers to bring out

their research interests. He further says language testing is

widely accepted that it offers useful inputs to the teachers to

be aware of the effect of teaching , and also some insight on

whether he should continue the way he teachers or change

it in order to make his teaching more effective. Let us ob-

serve some of the de􀅭initions given by distinguished scalars.

Heaton (1975) has de􀅭ined testing conceiting with teaching

as they are inseparable part of each other. He says, "Test-

ing and teaching are so closely interrelated that virtually

impossible to work in either 􀅭ield without being constantly

concerned with other." Here, he meant that, the teaching is

in􀅭luenced by testing and vice versa. On the other hand,

(Khaniya, 2005) has de􀅭ined test as a process of scrutiniz-

ing how far learners have learned what the teacher wishes

them to learn. Huges (1995) says "the proper relationship

between teaching and testing is surely that of partnership.

" Testing is a means of checking whether the desired objec-
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tives to attain have been achieved or not, Tests, in language

teaching arte the means of measuring the effectiveness of a

teaching and learning program, students progress and their

performance that is to says, tests function as ameasuring in-

strument in the education system that checks the extent to

which the learners have achieved the materials taught and

how successful the teaching has become. In the past, was

beloved that teaching was enough to obtain the prior de-

cided objectives of language education. Later, testing was

taken as a compulsory to teaching. Then teaching and test-

ing began side by side.

Background of the Study

In the past, language testing was understood as a part of

applied linguistics and language teaching. Later on lan-

guage testing was recognized as a course of study under

applied linguistics. Now, many universities and colleges

have started teaching language testing as a separate sub-

ject. So language has been separate and independent dis-

cipline. Testing has become an international activity and

disciplines itself. Testing in a broad sense has always been

an inherent part of teaching (De Jong, 2018). Assessment

as an ongoing process through which student's learning is

not only monitored but in which students are involved in

making decisions about the degree to which performance

matching their ability. A test is seen as a natural extensionof

classroom work providing teacher and student with useful

information that can serve each as basis for improvement a

test can de􀅭ined as amethodofmeasuring the learner's abil-

ity knowledge to determine their level of development and

assessing qualitatively how far they have prepared them-

selves in a given area. Now language testing can be treated

as a vivid panorama of the testing as an independent disci-

plinewhich is so nicely interwovenwith teaching and learn-

ing. language education cover the areas of both teaching

and learningwhen there comes thequestionof teaching and

learning, testing comes automatically within it. It is mainly

because of their complementary nature. Teaching without

testing and assessment does not tell about the effectiveness

of teaching learning activities where testing without teach-

ing is meaningless. So these terms are intertwined.

Assessment is an inseparable part of English language

learning-teaching. It is de􀅭ined as “any act of interpreting

information about student performance, collected through

any of a multitude of means” (Brown & Hirschfeld, 2008).

It is a test which gives clear pictures of the student's abil-

ity, pinpoints the strong and weak areas in language teach-

ing and learning. So the teaching and assessment always go

hand and one has no relevance in the absence of another.

No -one can deny the importance of assessment and testing

in language education program.

According to the theory of social interactionism, learning is

an ongoing process in which the individual interacts with

the environment (Boonyarattanasoontorn, 2017; Vygotsky,

1980). From the perspective of social interactionists devel-

oped the idea of the Zone of Proximal Development (ZPD)

which classi􀅭ied on what they (learners) 􀅭ind comfortable

themselves andwhat do they ignore in the process of learn-

ing. The following three conditions in the process of learn-

ing:

i) Comfort zone: There will always be conditions in which

learners can handle the process of learning independently

without any assistance.

ii) Zone of proximal development: In such conditions, learn-

ers can learn under the guidance which often happens in

the formofmeaningful interactionwith the teacher or other

learners who have already obtained the skills.

iii) Danger zone: in these conditions, learners cannot learn

even with assistance.

It is clear that learning is possible with the help of teachers,

peers, and parents and their continuous assessment espe-

cially what has already been learned, what can be learned,

and what will have to wait to be learned. Therefore, assess-

ment is a constant process in the language classrooms. The

teacher follows several modes of assessment, i. e formative

and summative assessment. The teacher always looks for

achievement after experiencing some instruction. The fo-

cus is shifted to the process of learningwhereby assessment

occurs continuously and formatively while the learner is

still learning (Stiggins, 2002). Thus, assessment is there for

learning as the students are in the process of learning. Test-

ing or assessment play vital role in effective learning and

teaching. We can state that testing has always been an in-

herent part of teaching. Testing and teaching are two insep-

arable parts of educational programs because one could be

meaningless in the absence of another. This can hardly ever

be separated. Teaching and assessments can function like

the combination of a pick and shovel to dig into language

education .There are two n traf􀅭ic relationship between lan-

guage teaching and testing regarding to their in􀅭luence to

each other depending upon purposes .Assessment is the

most important part of teaching and learning process be-

cause it is the process by which all elements of teaching

and learning are affected .Assessment helps a teaching a to

get feedback about this teaching and student's learning. It

provides goals for language teaching and it monitors both

teachers and learners for achieving to those goals.
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Signi􀅮icance of this Study

The steps of assessments can be continuously applied in

both student-centered language classroom and traditional

teacher-centered classrooms. Learners are supposed to

participate actively in the process of learning-teaching-

assessment. Learners frequently test their own perfor-

mance andprogresswith orwithout self-assessment check-

lists. They are also expected to assess their peers’ works

as well as their teachers’ performance. It is important to

know that theway inwhich the students understand assess-

ment in􀅭luences their quality of learning. If learners carry

misconceptions about assessment, their learning and their

peers’ learning will not effective.

It is more important because it is integrated with day to

day teaching and learning directly involving teachers. It

also reduces the risk of over dependence in the process

of assessment. It is based on the academic principal it is

the teachers who keep close look on students learning and

thereby could best judge their performance. It can pro-

mote adaptive learning behavior, when learners believe that

it provides useful information on their learning needs and

progress; however, it may cause maladaptive behavior if

learners fail to see its relevance to their learning and de-

velopment (Brown, 2004). From this viewpoint, it seems

logical to argue how learners behave before, during, and af-

ter assessment depends on how they conceive of it (Segers,

Dochy, & Cascallar, 2006).

Therefore, it is relevant to understand students’ percep-

tions regarding assessment. Research is needed to inves-

tigate what assessmentmeans to learners. Such studies can

provide invaluable information based on which more ef-

fective activities and teaching plans in the implementation

level. Hence, this study is signi􀅭icant as its 􀅭indings will pro-

vide useful implication for teachers, schools, parents, and

stakeholders of education.

Objective and Research Questions

Themajor aim of the studywas to explore a group of under-

graduate students’ perceptions of language assessment or

testing. More speci􀅭ically, the following research questions

are addressed:

i) What do the undergraduate students understand by the

purpose of language testing or assessment based on their

experiences?

ii) What major themes emerge as a result of analyzing the

short paragraph written by the undergraduate students

about language assessment?

REVIEW OF RELATED LITERATURE

In the related literature, there has been conducted a num-

ber of researches related language testing skills, (Dawadi,

2018) interviews with English teachers in Nepal investi-

gated that the testing of listening and speaking skills in ex-

aminations had a strong connection with their motivation

for learning the English language. Likewise, Rubin, Daly,

McCroskey, and Mead (1982) suggest that well-managed

assessment practice can have a desirable effect on teachers’

instructional activities and test achievements can have a

progressive function in students’ learning.

However, others (Khaniya, 2005; Liu, 2009) argue that

there are many reasons, such as the use of local and na-

tional languages in the English language classroom, ed-

ucational policy of the country and school environment,

which in􀅭luence teaching and learning of foreign languages

including the English. Brown and Hirschfeld (2008) stud-

ied secondary school students’ (n = 3469) conducted the

Structural Equation Modeling (SEM ) for understanding of

assessment in New Zealand. It reported that indicated that

lower reading achievement scores were predicted for non-

majority ethnicity students, male students, those who con-

ceived of assessment as a measure of school accountability,

those who ignored assessment, and those who conceived of

assessment as fun.

The study by , Brown (2004) examined 760 Iranian uni-

versity students’ conceptions of assessment, using Con-

􀅭irmatory Factor Analysis (CFA). The results showed that

students had both positive and negative conceptions of

assessment. They regarded it as what can both improve

learning-teaching and impede learner development.

Similarly, Razavipour and Rezagah (2018) conducted a fo-

cus group discussion with four teachers and also examined

several teacher-made tests. Their results indicated that

(i) teachers have not taken ownership of the reform, (ii)

schools lack adequate resources, (iii) accountability de-

mands have resulted in grade in􀅭lation, and (iv) teachers

tend to be unable to assess consistently with the LAR de-

mands. More speci􀅭ically, Razavipour and Rezagah (2018)

found that teachers appeared to be unclear about what and

why they assessed; the teachers also found it dif􀅭icult to

align their assessment practices with principles of commu-

nicative language teaching method. Such 􀅭indings indicate

the need for developing language teachers’ language assess-

ment literacy to ensure that they comprehend the idea of

language assessment reform and soften the ways to adjust

with the accessible environment.
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Tong and Adamson (2015) conducted a survey on 423

and semi-structured interviews on 45 secondary school

students’ perceptions of school-based assessment in Hong

Kong . The research 􀅭indings indicated that that most of the

students provided negative conceptions of the assessment

and were dissatis􀅭ied with the insuf􀅭icient feedback from

their teacher. However, they agreed that feedback helped

their learning.

The related reviews of literature mentioned above illus-

trates, studies on language learners’ conceptions of assess-

ment or testing still need the improvement in the context

of Nepal. Furthermore, most of the past studies followed

quantitative methods. It would be able to contribute once

the emphasis is given on qualitative research in order to de-

pict the cases of language testing or assessments effectively.

METHODS AND PARTICIPANTS OF THE STUDY

The researcher conducted case study, the data were col-

lected and analyzed the data with the help of qualitative re-

search approach. In this section, I havedescribed the partic-

ipants as well as the data collection and analysis methods.

An intact group of B.Ed second year students were selected

as the research participants which consisted of 12 in num-

ber studying under the Faculty of Education specialized in

major English at Mahendra Ratna Campus (TU), Tahachal,

Kathmandu Nepal. Most of them were males (n = 8). They

represented from different parts of the country, These stu-

dents had enrolled in a bachelor's degree course in the area

of Language Education. About one third of the students

were full time students. Most of the participants who were

not job holder and depended to the parents for their ex-

panses in order to live in Kathmandu, the capital city of the

country.

Data Collection

The data were collected from an intact group of B.Ed sec-

ond year studentswho had enrolled in a course on language

education. The participants completed the 􀅭irst task in the

􀅭irst week. The task prompted the participants to complete

the tasks .They were assigned to write a paragraph in two

themes onhowdo they perceive about the assessments per-

formed by the teachers and write about their experiences

about it. In the related literature, responses have been an-

alyzed by previous researchers to explore what individuals

conceive of an assessment including their experiences. In

the present study, the responses had been collected and an-

alyzed for the purpose of exploring the perceptions on lan-

guage testing and assessment.

The second theme involved writing experiences in they

which presented their own (participants)’ personal experi-

ences of language assessment. The participants were given

1 week to complete this task. They read some sample sto-

ries related to English language assessment. It was col-

lected and analyzed based on their experiences about the

assessment on language Finally; the collected data con-

sisted of 12 samples of experiences and paragraphs written

by the participants.

Data Analysis

The data were analyzed qualitatively via thematic analysis.

To analyze the perceptions and to address the 􀅭irst research

question, deductive coding method was followed. The re-

sponses were analyzed based on Fulcher (2013), who out-

lines four broad purposes for language tests:

Tests are conducted for gatekeeping, empowering, motivat-

ing, and guiding. In addition to their purpose to help insti-

tutions to control their policies, employment, intake, etc.,

tests may also be used to empower or create equity in the

community such as TOEFL and IELTS. Tests are given to the

whole population and only those who perform better are

given the opportunity to further their studies. Tests also

motivate students to overlearn and internalize thematerial.

Finally, tests can also guide stakeholders, which may hap-

pen in four different ways. First, tests can provide useful in-

formationwhich enables decisionmakers to select the right

individuals for the suitable positions. Second, the right indi-

viduals can be placed in classes with different levels based

on their performance in placement tests. Third, tests can

also show how much the learner has achieved after some

treatment. Finally, tests can also help teachers diagnose

their learners’ speci􀅭ic needs and areas of dif􀅭iculty. It is

clear that the role of test is inevitable in the 􀅭ield of Edu-

cation, Business, Politics, Law , Linguistics and so on.

This information provided the present researchers with

a useful analytical framework according to which the re-

sponses written by the participants could be analyzed and

classi􀅭ied. Furthermore, this study also aimed at investi-

gating the participants’ experiences with language assess-

ment by analyzing their short paragraphs and stories. It

was adopted inductive coding in order to reach the pur-

pose. The researchers read the stories, paragraphs and in-

terpreted in to themes. The themes were coded as the par-

ticipants’ experiences. Then, the stories, paragraphs with

similar themeswere identi􀅭ied and the results indicated the

frequency of occurrence of each theme across all the stories

and paragraphs.
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DISCUSSION

There is empirical research evidence that the way learners

conceive assessment determines their 􀅭inal achievement

(Brown&Hirschfeld, 2008). Thus, it is important to explore

learners’ perceptions of assessment. In the current study,

a group of B.Ed second year students’ conception of lan-

guage assessment was investigated via the analysis of their

paragraphs and short stories. As the analysis of the para-

graphs showed, the participants in the current study cov-

ered all the purposes outlined by Fulcher (2013) especially

in the 􀅭ield of language education. Therefore, it is easy to

conclude that these participants are not completely aware

of the purposes of language assessment. One possible rea-

son could be these participants’ relatively low assessment

literacy as B.Ed second year students of major English Lan-

guage Education. Another explanation for the participants’

ideas on assessment could be noted that the students form

multiple backgrounds (community and institutional back-

ground) ,educational, cultural, geographical issues to re􀅭lect

the experiences teaching and assessing English as a second

or foreign language by the teachers at the campus.

The results also showed (Nimehchisalem & Hussin, 2018).

that one of the purposes that had the lowest frequency was

“to empower.” It canbe inferred from this result that thepar-

ticipants come from different backgrounds inwhich assess-

ment is conceived as a testing rather than a learning tool.

Our 􀅭indings are in line with those of previous studies by

Azis (2012), Cheng, Rogers, andWang (2008), Remesal and

Brown (2015) where grades were perceived as the indica-

tor of students’ success, and assessment made students so

competitive that they made every attempt to obtain higher

marksor grades rather than trying to improve their learning

and understanding of the subject matter. These results also

are in line with the themeswhich emerged frommost of the

paragraphs inwhich assessment as one of the cheating, anx-

iety, and prejudice, and also not able to function as a means

that promotes collaboration and improvement. The results

also corroborated those of Tong and Adamson (2015) sur-

vey in Hong Kong, who reported students’ negative con-

ceptions of and dissatisfactionwith assessment practices in

their respective educational system. In the present study

, the respondents also agreed that feedback encouraged in

their learning effectively. The analysis of the paragraph in

my study also indicated the usefulness of formative and for-

mative assessment which described for particular areas of

dif􀅭iculty faced by learners.

When I talk about the responses about the paragraphs and

its analysis showed t that very few (3out of 9) responses

created by the participants presented negative conceptions

toward assessment. On the other hand, as the paragraph

data indicated, most (2 out of 3) of the paragraph repre-

sentednegative themes about testing andassessmentThere

are some reasons the participants could not notice to on-

going testing practices rather thy represented the possi-

ble explanation which could the effect of the language test-

ing course that the participants were experiencing. As the

course continued, they gained better understanding of as-

sessment and how far assessment practices that they had

experienced were far from ideal in their academic journey.

Therefore, their views toward assessment practices varied

from one batch to next and could have become more criti-

cal about the way assessment is typically practiced in their

communities.

CONCLUSION

The objective of the present study was to explore a group

of B.Ed second year students’ conceptions of language as-

sessment by analyzing a paragraph that they wrote about

assessment individually. Based on the analysis of the para-

graph written by the participants of this study, it was found

that assessment is bene􀅭icial for teachers guide, motivate,

control, and empower their learners. They viewed assess-

ment as a means of accountability and improvement, it of-

ten encouraged for adaptive behavior in learners and sup-

ported in their learning. we can understand from the re-

sults that very few participants considered assessment an

empowering tool. This implies that steps need to be taken

to promote assessment for effective learning knowing the

assessment that learners’ perceptions change about assess-

ment andmore learners understand assessment as a tool in

service of learning.

The results of analysis of paragraphs lead us to conclude

that process-oriented and progressive assessments tend to

adopt the several behavior and success stories of the stu-

dents. The formative and summative forms of assessments

or tests can result for the manipulative behaviors in lan-

guage learning. Based on constructivist approach to learn-

ing, presented earlier in this paper and based on the current

results, it can be concluded that effective assessment.

i) Is ongoing and progressive

ii) Motivates learners to excel

iii) Promotes collaborative learning; and

iv) Helps learners and teachers diagnose areas of dif􀅭iculty.

In addition, it can also be concluded that inadequate assess-

ment:

i) Is unfair

ii) Is culturally biased

iii) Urges learners to cheat
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iv) Causes fear and anxiety

v) Causes failure and suicide

vi) Results in biased judgment

vii) Only considers the end-product

viii)Becomes an unfair gate-keeping tool

ix)Encourages the teacher to teach to the test

x)Leaves the teacher blind to what the learner is going

through.

It is interesting to know that, in four responses, cheating

was the result of unfair assessment practices. Teachers’

malpractice entails and, interestingly, justi􀅭ies students’ un-

acceptable behavior. They urged that the prime goal of any

educational system must develop for students. If our as-

sessment lacks fairness, reliability, and validity, it will en-

courage cheating. Again, all the success paragraphs, assess-

ment motivated and emphasized for effective learning. In

one particular paragraph, a good student, who is under ex-

tensive pressure to succeed, fails a test, and therefore, she

decides to leave the campus just because of unfair means

while assessment. This suggested that the cooperationwith

community regarding the drop out of the students. More

support should be provided by the educational systems for

the community to deal with its misconception of failure.

LIMITATIONS AND RECOMMENDATIONS

This study is limited in scope as it investigated perceptions

of students from Mahendra Ratna Campus, (TU) Tahachal,

Kathamndu, Nepal only. This might limit the generalizabil-

ity of results. Future researchwith different sample and dif-

ferent institutes is encouraged.
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