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This study has three objectives: irst, to determine students’ thinking styles based on Sternberg’s Theory of Men-

tal Self-Government; second, to determine the teaching style used by Philippine politics teachers as perceived by

their students; and, third, to ascertain the teaching style students preferred their teachers to use. To achieve the

second and third objectives, Grasha’s teaching styles were considered in the study. 149 Grade 12 students from

the Humanities and Social Sciences (HUMSS) Strand of the University of the East Caloocan served as respondents

of the study. Data were gathered through survey questionnaires. Legislative, judicial, external, and multimodal

thinkers perceived their teachers as experts, while executive and internal thinkers perceived them as a formal

authority. Legislative, external, and multimodal thinkers preferred their teachers to be a formal authority, while

internal thinkers preferred facilitators, and executive and judicial thinkers preferred personal models. Valuable

insights and suggestions for teachers and students are provided.

© 2019 The Author(s). Published by TAF Publishing

INTRODUCTION

Social studies courses-history, geography, civics, culture,

and politics, among others-are necessary for the social and

academic development of students, as their content is re-

lated to and can be used in daily life (Topçu, 2017). These

courses aim to raise citizens who value democratic life and

contribute to the understanding of the world we live in. As

such, they have been incorporated in the curriculum. A

specialized subject in the K-12 curriculum, Philippine Pol-

itics and Governance includes lessons in Philippine history

and fundamental concepts in political science. When so-

cial science subjects are well taught by experts in the ield,

students will turn out better citizens able to manage rele-

vant social issues and ind solutions to them (Koko &Nwiyi,

2007).

Every child is special. So the adage goes. Students dif-

fer from each other. They learn in ways that harness their

strengths and overcome theirweaknesses. What is effective

to one may not be effective to others. This is where teach-

ing styles and classroom processes come into play (Grasha,

1996).

Objectives of the Study

This study aimed to determine three things: irst, the re-

spondents’ thinking styles; second, the teaching style per-

ceived used by their Philippine politics teachers; and third,

the teaching style they preferred their teachers to use.

REVIEW OF RELATED LITERATURE

Thinking Styles

There are various ways of governing or managing one’s ac-

tivities. Sternberg and Wagner (1991) proposed the The-

ory ofMental Self-Government. Here, thinking styles, which

are associated to concepts in politics and government, were

proposed. A thinking style is a personality attribute for the

utilization of abilities. Understanding these thinking styles

allows teachers to provide differentiated instruction to stu-

dents and, in doing so, accommodate students’ individ-

ual differences (Boonphadung, 2017; Sternberg & Zhang,
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2005). The theory enumerated 13 thinking styles where

people can be understood in terms of the functions, forms,

levels, scopes, and leanings of government.

First, governments have primary functions: legislative, ex-

ecutive, and judicial. As the legislative branch makes laws,

executive branch implements laws, and judicial branch in-

terprets laws, these functions can also be relected in the

types of mental processes and problem-solving skills of in-

dividuals. Thus, Legislative thinkers-thosewho are inclined

to create, formulate, and plan ideas and strategies-are cre-

ative and like to decide what to do and how to do it rather

than tobe told; Executive thinkers-thosewhoare inclined to

work on tasks that provide structure, procedure, or rules -

are conforming in the sense that they prefer to be told what

to do; and Judicial thinkers-those who are inclined to work

on tasks that require evaluation, analysis, comparison and

contrast, and judgment of ideas and strategies-are analyti-

cal (De Silva, 2016; Gafoor, 2012; Sternberg&Zhang, 2005).

Second, governments come in different forms: monarchic,

hierarchic, oligarchic, and anarchic. These forms deal with

how students accomplish tasks or goals. Thus, Monarchic

thinkers focus ononeparticular thing at a timeuntil its com-

pletion; Hierarchic thinkers come up with a list of priori-

ties and act on them based on their importance; Oligarchic

thinkers focus onmultiple and competing goals at the same

time; and Anarchic thinkers, being lexible and adopting a

randomapproach to things, act on tasks and goalswhen and

where they please. Third, governments function at global

and local levels. These levels relect the nature of ideas in-

volved and one’s focus on details. Whereas Global thinkers

deal with large and abstract ideas and do not like paying

attention to details, Local thinkers deal with speciic and

concrete details. Fourth, as governments deal with domes-

tic and foreign affairs, internal and external thinkers also

deal with them. Thus, Internal thinkers tend to lourish in

tasks applying intelligence in isolation from others, as Ex-

ternal thinkers lourish in the world of others as well as of

oneself. Internal thinkers, typically introverted and uncom-

fortable in groups, would like to work on their own. Exter-

nal thinkers, typically extroverted and inclined to work in

a group, would like to collaborate with others. Finally, gov-

ernments lean towards a liberal or a conservative approach.

Thus, Liberal thinkers are open to change and go beyond

the usual rules or procedures, as Conservative thinkers like

to minimize change and stick to conventional rules or pro-

cedures (Sternberg & Wagner, 1991; Sternberg & Zhang,

2005).

Teaching Styles

Grasha (1996) deined teaching styles as teachers’ personal

qualities that guide and direct their selection of instruc-

tional processes. These are particular patterns of needs,

beliefs, and behaviors that teachers display in the class-

room. It is said that a good teacher must possess the style

that appropriately responds to his students’ needs. Equally

important, a good teacher must know a variety of styles,

employ them, and determine what is appropriate at a given

instance (Hill, Tomkinson, Hiley, & Dobson, 2016). If teach-

ers were to accomplish these, students would experience

greater satisfaction and derive a more positive attitude to-

wards the subject (Gafoor, 2012; Suwanwong, 2017). For

instance, Nasibi and Kiio (2005) cited teaching styles used

inhistory classes: directmethod, discussion, recitation, tak-

ing down notes, brainstorming, role playing, dramatizing,

group projects, debates, panel group discussion, and ield

trips. Sosu (2016) observed that history tutors departed

from the traditional lecture style that required memoriza-

tionof facts andevents, in favor of an activity and integrative

method in learning.

To make the most out of the teaching-learning process,

teachers can choose from a wide range of styles. Gafoor

(2012) provided a matrix that presented the different

teaching styles from different scholars, including Grasha

(1994), Grasha (1996) and Sternberg and Wagner (1991),

Sternberg and Zhang (2005). For Grasha (1994), Grasha

(1996), there are ive teaching styles: Expert, Formal Au-

thority, Personal Model, Facilitator, and Delegator. As Ex-

pert, the teacher is the transmitter of information. He is the

focal point of all activity on account of his detailed knowl-

edge of the subject. As Formal Authority, the teacher sets

standards and lays down acceptable rules and procedures.

This style highlights the teacher’s feedback mechanism. As

Personal Model, the teacher teaches by direct example. As

such, he shows students how to think and behave. As Fa-

cilitator, the teacher guides and directs students by asking

questions, exploring options, and suggesting solutions. As

Delegator, the teacher develops students’ ability to learn

autonomously.

Styles can be direct teaching, peer teaching, problem solv-

ing, and group approach. In direct teaching, the focus is on

the teacher as main source of knowledge: the teacher de-

cides what is to be learned, the teacher evaluates, and the

teacher provides feedback. In peer teaching, two students

of differing ability levels are paired and provide feedback
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on each other’s output based on the criteria given by the

teacher. In problem solving, a problem is posed and stu-

dents use their creativity in responding to it. In group ap-

proach, social skills are harnessed alongside acceptance of

individual differences (Gafoor, 2012).

Styles can be expressive or instrumental. Expressive teach-

ing style highlights the emotional relationship between the

teacher and the students, where the former serves as men-

tors to the latter. This style involves warmth, sympathy,

trust, and conidence from the teacher. Instrumental teach-

ing style, on the other hand, highlights the teacher’s roles in

assisting students, preparing lessons, and setting up class-

room activities (Sosu, 2016). Styles can also be associated

to parenting styles. Whereas authoritative teachers apply

control reasonably while showing warmth and affection to

their students, authoritarian teachers control students ex-

cessively and do not express enough love (Göncz, 2017).

METHODOLOGY

Research Design

The study adopted adescriptive researchdesign,with a self-

report survey to determine respondents’ thinking styles

and their preferred teaching styles. This design was also

adopted to help the researcher gather personalized state-

ments from respondents after having been required to com-

plete open-ended statements.

Respondents of the Study

149 Grade 12 HUMSS students of the University of the East

Caloocan, with Philippine Politics and Governance as spe-

cialized subject for School Year 2019-2020, were the re-

spondents of this study.

Data Collection and Analysis

Data were gathered through a survey questionnaire de-

signed by the researcher. The questionnaire had three

parts: Part 1 gathered respondents’ information, Part 2

served as an inventory to determine respondents’ thinking

styles, and Part 3 comprised of completion statements.

The researcher adopted the items in Part 2 from Sternberg

andWagner (1991) Thinking Styles Inventory. Out of the 13

thinking styles, only 5 were included in the study, namely

Legislative, Executive, Judicial, Internal, and External. Re-

spondents were guided in accomplishing the inventory. If

their inventory yielded more than thinking style, then they

would be considered multimodal. Part 3 required respon-

dents to complete the following statements: “I learn in

my Philippine Politics and Governance subject when my

teacher…” and “I will appreciate and learn more in my

Philippine Politics and Governance subject if my teacher…”

Responses to these statements relected the teaching styles

perceived and preferred, respectively, by students following

Grasha (1996) Teaching Styles: Expert, Formal Authority,

Personal Model, Facilitator, and Delegator.

Thematic analysis was employed in this study. The re-

searcher coded every data item, searched for themes based

on the frequency of responses, and grouped and collated

coded data relevant to each theme.

RESULTS AND DISCUSSION

Respondents’ Thinking Styles

The most frequent thinking style (46 out of 149 respon-

dents, or 31%) was External. These students prefer work-

ing in groups to working individually (Sternberg & Zhang,

2005). Their main characteristics include being people-

oriented, outgoing, socially sensitive, and interpersonally

aware. When a task is given to them, they involve them-

selves with other people (Sternberg & Wagner, 1991). Ac-

cording to respondents, the relevance of the subject cannot

be denied since it deals with issues that affect andmatter to

them. As members of the society, they must be mindful of

these things.

R 55: The room is lively and everyone has or is given the

chance to share ideas with interesting illustrations that are

relatable.

R 111: [My teacher] discusses matters that capture my at-

tention. I got to learn things concerning how our govern-

ment works and that widens my knowledge.

The second most frequent thinking style (42 respondents,

or 28%) was Executive. These students are conforming.

They are implementers. They like to follow rules and ig-

ure out which of the existing ways should be used in get-

ting things done (Sternberg & Wagner, 1991). When a

task is given, they prefer to be told what to do and, there-

after, will give their best shot at doing it well (Sternberg

& Zhang, 2005). According to respondents, they enjoyed

learning about politics because of their teachers, who dis-

cussed things from roots to ends and provided discussions

to which they could relate.

R 60: My subject teacher gives all the deinitions and terms

and clearly explains to the class the different topics and

subtopics.

R 16: My teacher is very knowledgeable about the subject

and he deinitely shares all his knowledge to us. He is able

to successfully teach us information that is relevant to the

subject.

The third most frequent thinking style (35 respondents, or

23%) was Legislative. These students are creators or for-

mulators of ideas and strategies. They like to create their
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own rules and enjoy doing things their ownway (Sternberg

& Wagner, 1991). When a task is given to them, instead

of being told or instructed, they would like to decide what

to do and how to do it (Sternberg & Zhang, 2005). Ac-

cording to respondents, the subject is interesting andmind-

stimulating. The subject prompts them to read and make

sense of the assigned materials by asking questions which

are appropriately addressed by their teachers.

R 62: I listen, write the important details, and study on my

own.

R 116: I listen and do my own thing when listening to dis-

cussions. I take down notes.

FIGURE 1. Thinking styles of respondents

6 respondents (4%)were Judicial thinkers, and only 3 (2%)

were Internal thinkers. 17 respondents (11%)were consid-

ered multimodal.

Respondents’ Perceived Teaching Style

Figure 1 shows that the three most frequent teaching styles

perceived to be used by Philippine politics teachers are Ex-

pert (48 out of 149 respondents, or 32%), Formal Authority

(46 respondents, or 31%), and Personal Model (33 respon-

dents, or 22%). Expert registered as themost frequent per-

ceived teaching style among Legislative, Judicial, External,

and multimodal thinkers, as Formal Authority did among

Executive and Internal thinkers.

FIGURE 2. Perceived teaching styles

FIGURE 3. Perceived teaching styles per thinking style

Almost a third of the respondents viewed their teachers as

Expert. For these respondents, their teachers had mastery

of the subject, as manifested in their ability to deine, ex-

plain, and process concepts well in a language and manner

easily understood by students. They taught students infor-

mation and lessons beyondwhat the book could offer. They

dissected lessons by expounding new concepts and provid-

ing illustrative examples.

R 37: I learn in my Philippine Politics and Governance sub-

ject when my teacher is teaching the lesson clearly and cre-

atively, is knowledgeable about the subject, and can answer

my questions.

R 49: My teacher simpliies the topic, gives examples to bet-

ter understand the topic, and tells jokes related to it.
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R 44: My teacher elaborates ideas and enlightens us about

different things related to our subject.

R 64: My teacher shares the ideas that we need to know

thoroughly and our teacher also dissects ideas to its roots.

Respondents who perceived their teachers as Formal Au-

thority cited the roleplayedby the latter inmaking sure they

learned every meeting. According to them, their teachers

got their attention before discussing lessons and used dif-

ferent visual aids and graphic organizers to facilitate easier

learning. They even repeated dificult lessons and provided

feedback. They solicited students’ insights and accommo-

dated questions.

R 19: I learn in my Philippine Politics and Governance

subject when my teacher repeats a concept that has been

discussed and tries his/her best to make us understand

through practical examples.

R 63: My teacher entertains the questions of other students.

Respondents who perceived their teachers as Personal

Model pointed out the latter’s provision of illustrative ex-

amples as a way of explaining concepts. According to

them, their teachers connected the lessons to current socio-

political situations and issues as seen in the news and so-

cialmedia. Graphic organizers anddifferent groupactivities

were effectively assigned to show how concepts are applied

or manifested in real life.

R 23: I learn in my Philippine Politics and Governance sub-

ject when my teacher draws concepts on the board as sym-

bols.

R 55: My teacher is demonstrating or illustrating the ideas

and concepts of the lesson by doing an act or skit, then re-

lates it to the lesson for further understanding.

Respondents’ Preferred Teaching Style

The three most frequent teaching styles respondents pre-

ferred their Philippine politics teachers to use, as shown in

Figure 4, are as follows: Formal Authority (49 out of 149 re-

spondents, or 33%), Facilitator (31 respondents, or 21%),

and Expert (29 respondents, or 19%). Formal Authority

registered as the most frequent preferred teaching style

among Legislative, External, and multimodal thinkers, as

Facilitator did among Internal thinkers. Thoughonly fourth,

Personal Model was the most frequent preferred teaching

style among Executive and Judicial thinkers.

FIGURE 4. Preferred teaching styles

FIGURE 5. Preferred teaching styles per thinking style

One-third of the respondents preferred their teachers to use

Formal Authority. Respondents highlighted the personality

their teachers must possess. How their teachers dealt with

them, is crucial. Thus, respondents believed that teachers

should continue what they are doing in order to maintain

effectiveness: being dedicated on what they do, being opti-

mistic and appreciative of students’ efforts, being transpar-

ent and objective, and being a source of inspiration, among

others. Likewise, they believed that teachers must not be

strict and must have consideration and patience.

ISSN: 2414-3111

DOI: 10.20474/jahss-5.6.1



2019 R. C. R. Reyes – A study on students’ perceived . . . . 252

R 42: I will appreciate and learnmore inmy Philippine Poli-

tics andGovernance subject ifmy teacherwill discuss topics

slowly and not give us a pile of readingmaterials in one dis-

cussion for the next meeting. It’s okay but it can be a hassle

when we are also bombarded with activities in other sub-

jects.

R 26: I will appreciate and learn more in my Philippine Pol-

itics and Governance subject if my teacher helps us to easily

catch upwith the lesson and gives us worksheets to answer.

R 123: I will appreciate and learn more in my Philippine

Politics and Governance subject if my teacher is not too fo-

cused on seeing what’s wrong with us. When he/she gives

us consideration, we tend to like the subject and it makes us

listen well.

Respondentswho preferred their teachers to use Facilitator

mentioned ways of putting them directly into the lessons.

They believed that when they participated in recitation or

group activities, their minds could process information bet-

ter. If teachers were to be facilitators, then they would con-

veniently devise an easy method that will allow students to

understand and make sense of the lessons and the subject

as a whole.

R 63: I will appreciate and learn more in my Philippine Pol-

itics and Governance subject if my teacher lets opposing

ideas take shape and have a debate.

R 71: I will appreciate and learn more in my Philippine

Politics and Governance subject if my teacher is just like a

friend telling stories about society. I think I will learn more

if he/she is not that strict and encourages everyone to speak

up their minds.

Respondents who preferred their teachers to use Expert

highlighted the role of the teacher as the source of informa-

tion in the classroom. Respondents believed that teachers

should explain the concepts and terminologies comprehen-

sively and, at the same time, allow them to utilize informa-

tion and express their own opinions. They reiterated that,

in explaining technical words, teachers should speak in the

vernacular.

R 1: I will appreciate and learn more in my Philippine Poli-

tics and Governance subject ifmy teacherwill do the talking

mostly because sometimes we, students, get a lot of pres-

sure and end up getting anxious about the subject.

R 70: I will appreciate and learn more in my Philippine Pol-

itics and Governance subject if my teacher will explain and

teach us until we understand the topic before proceeding to

the next one.

CONCLUSION

Data gathered showed respondents learned in their Philip-

pine politics subject in different ways. Most of the respon-

dents found their teachers’method and strategies in class as

the main reason they learned in the subject. As the teach-

ers’ role proved to be crucial, respondents provided testi-

monies of them employing a variety of styles: from the tra-

ditional direct method to the group work, from the recita-

tion of cases and political law doctrines to the giving of real-

life examples. Using different teaching styles appropriate to

the students’ learning and/or thinking styles is, indeed, cru-

cial in making sure that the subject’s desired learning out-

comes are achieved (Koko&Nwiyi, 2007; Sarabdeen, 2013).

Most of the respondents preferred their teachers to be for-

mal authorities and facilitators. Not only do they want to

explore concepts using a student-centered approach, but

they also want to be informed of their teachers’ expecta-

tions through constructive feedback (Grasha, 1996). Re-

sponses showed that establishing good relationships with

their teachers based on respect and rapport, is helpful in

maintaining the discipline in the class. Thus, the basis of

such discipline is not the authority out of fear among stu-

dents, but the authority out of respect and trust (Khandaghi

& Farasat, 2011).

LIMITATIONS AND RECOMMENDATIONS

This study, like any other research, has potential for im-

provement and it must be extendedwith other subjects and

student sample. Based on the data gathered, the researcher

would like to offer the following recommendations. First,

social science teachers should continuously equip them-

selves with different teaching styles by reviewing the avail-

able literature on the matter, attending seminars/work-

shopswhich dealwith teachingmethods and strategies, and

collaborating with other teachers/experts by sharing best

practices. It is imperative that teachers understand the

importance of teaching styles, apply them when appropri-

ate, and match them with students’ learning styles. Sec-

ond, teachers must always be willing to diversify their use

of teaching styles. On account of students’ different think-

ing and learning styles, differentiated instruction must be

employed. As some students favor direct method in deliv-

ering social science courses, others would prefer a student-

centered approach. As others prefer working alone, others

would opt to cooperate. Finally, this study can further be en-

hanced by broadening the scope of respondents, such that

students in other schools, whether private or public, will be

asked to participate in the survey. It is also possible that

other social science subjects taken by students are included

in the study.
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