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This action research aims to explore how to promote English speaking opportunities among the English as Second

Language (ESL) learners in large classes towards the application of the combining arrangement activities. The

research design followed the mixed methods in which surveys and documentary analysis were used for the data

collection process. The samples in this studywere 48 Grade 11 students in an international demonstration school.

According to the research results, there was a 21% increase in the number of students who often participated

in English speaking activities while there was a 26% decrease in the number of students who only sometimes

participated in such activities. Compared to the pre-intervention period, although 52% felt neutral towards the

following statement, 46% of the students supported that the intervention activities effectively increased their En-

glish speaking opportunities in class. Regarding the design of the intervention activities, their common features

include split information, individual task, mutual dependency, E-shape seating arrangement, direct communica-

tion, self-re􀅭lection, individual grading, problem-solving or critical thinking experiences, and entertaining or inter-

esting content. In this research, the invention activities were mostly simulation games, role-plays and role-played

speeches, and case-based group discussions, which encouraged the students to communicate with the whole class

in English, learn newvocabularies and expressions, promote competitiveness and teamwork, and reduce the learn-

ers’ stress with fun and low-pressure environment.

© 2018 The Author(s). Published by TAF Publishing.

INTRODUCTION

A ‘large class’ cannot be quantitatively de􀅭ined since its

de􀅭inition can be varied from context to context (Hayes,

1997). Teachers working in international schools may ex-

pect classes of ten to 15; for them 20 or more is often seen

as too large. On the contrary, a class of 25 would be warmly

welcomed by common public high schools. According to

Negash andShamim(2007), theperceptions of large classes

are shapedby the factors that go beyondnumbers. Teachers

may recognize a large class when they are concerned about

providing unequal an opportunity to all learners which be-

comes an issue of classroom management, while the learn-

ersmay also identify the lack of opportunities to participate

in classroom activities as a ‘large class’ problem.

Caused by a number of limitations, ESL learners in large

classes tend to be challenged by the lack of opportunities

and motivation to speak English. According to the survey

conducted by Al-Jarf (2006), most of the research partici-

pants agreed that they did not have enough time to pay at-

tention to each student or present effective activities to give

all of them a chance to speak or participate, especially the

weak or shy ones (Abdul Amir, 2015; Bahanshal, 2013; Hi-

lao, 2016; Junnak & Veerachaisantikul, 2016). Moreover, Yu

(2004) pointed out that limited time to practice the target

language due to the large number of students handicapped

students from enhancing their level of oral English. Harmer

(2008) also af􀅭irmed that large-class teachers tended to 􀅭ind

it burdensome toorganize effective and creative activities to

allow all students to speak. Correspondingly, researchers

such as DiNitto (2000) and Long and Porter (1985) claim

that one major cause of low pro􀅭iciency of many ESL learn-

ers is simply because of the insuf􀅭icient time they can prac-

tice the language (Lin, 2015). According to Ky (2002), a

teacher might argue that trying to call on everybody in the
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class to answer the questions or do the presentationswould

take too much time. The lesson would never be completed,

and disengaged students would get bored and begin to do

something else. Another major problem affecting the stu-

dents’ engagement in speaking practice in class is the dif-

ferences in background knowledge, including English pro􀅭i-

ciency. Large classes are usually highly heterogeneous. Ky

(2002) stated thatwhile some students can 􀅭luently express

their opinions about various topics, others might 􀅭ind it dif-

􀅭icult or uncomfortable to speak out; this problemmay also

occurwhen students arenot interested in theseproblemsor

do have enough prior knowledge about some common cul-

tural, social, or political issues. In this research, the author

de􀅭ined a large class as “a classroom of any size that con-

fronts with limitations or unequal opportunities in terms of

learning the content or practicing certain skills”.

However, reducing the class size is not always a possible op-

tion in some teaching context, for example, the dependence

on the increasing number of enrolled students, time limit,

and the lack of personnel or facilities. Bahanshal (2013) as-

serted that even though teachers believe it is tremendously

crucial to downsize the number of students in classes, they

admit that it is necessary to explore alternative teaching

strategies for encouraging students to speak English in big

groups. Therefore, the goal of this study is to combat the

lack of speaking opportunities in large classes without los-

ing students’ active participation by applying the idea of

combining arrangement activities.

Research Questions

As the lack of speaking opportunities in large classes is a

major problem in many educational institutions, this study

attempts to answer the following questions:

1. Can combining arrangement activities effectively pro-

mote English speaking opportunities in large classes?

2. What are the essential elements of the design of com-

bining arrangement activities used for increasing English

speaking opportunities among the ESL learners in large

classes, especially for the non-linguistics courses like world

history?

3. What kind of combining arrangement activities can ef-

fectively promote English speaking opportunities in large

classes and increase students’ learning motivation simulta-

neously?

LITERATURE REVIEW

De􀅮inition of ESL Learners

According to the Department of Education and Early Child-

hood Development of Newfoundland and Labrador (2009),

an ESL learner is “a student whose primary language or

languages of the home is other than English and would re-

quire additional English language support to develop read-

ing, writing, listening and speaking skills”. Generally, this

kind of students comes from various linguistic and cultural

backgrounds. In this research, ESL students in international

schools who mainly speak English for the purpose of study

are emphasized.

Collaborative Learning Approach

From the functionalist perspective, a society is composed

of different institutions working together by performing

their duties in order to achieve the common interests of

the citizens. In the same manner, when a group task is

assigned, students are expected to handle their roles and

responsibilities to 􀅭inish the task together. This is con-

formed to the study written by B. L. Smith and MacGre-

gor (1992) which suggested that ‘collaborative learning’

means an educational setting where students are working

in groups of two or more, mutually searching for under-

standing, solutions, or even creating a product. In other

words, under this condition, students will “learn or at-

tempt to learn something together” (Lin, 2015). There-

fore, in this context, teachers who use collective learning

may consider themselves as ‘expert designers of intellectual

experiences’ for students rather than expert transmitters

of knowledge (Boonyarattanasoontorn, 2017; Charoensuk

& Jaipetch, 2017; B. L. Smith & MacGregor, 1992; Taher,

Shrestha, Rahman, & Khalid, 2016).

Nonetheless, it is important to understand the difference

between ‘collaborative learning’ and ‘cooperative learning’.

K. A. Smith, Sheppard, Johnson, and Johnson (2005) de􀅭ined

cooperative learning as the instruction that requires both

interdependence and individual accountability to accom-

plish a common goal since all members must help one an-

other to complete the task and eachmember is also respon-

sible for the complete 􀅭inal outcome. In this regard, group

work or cooperative learning would be described as “the

division of labor among participants, as an activity where

each person is responsible for a portion of the problem-

solving”; in other words, the members may not necessar-

ily need to learn one another’s duties and may not fully un-

derstand the whole process of learning. In contrast, col-

laborative learning requires “mutual engagement of mem-

bers in a harmonized effort to solve the problem together”.

Woolfolk (2004), hence, concluded this notion as follows:

“group work can be still effective in teaching, but real col-

laborative learning can givemuchmore than simply putting

students in groups”. In addition, Miyake (1986) even elab-
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orated the role of observers who could contribute to the

learning sphere along with the task-doers by which they

could take non-primary roles in the activity, for example,

criticizing and giving topic-divergent motions to the class.

In this research, switching roles between task-doers and

observers (or ‘taking turns’) is also a key to collaborative

learning.

Teaching Strategies for Large Classes

According to “Encourage Learners in the Large Class to

Speak English in Group Work”, written by Meng (2009),

there are several classroom management strategies based

on collaborative learning theory suggested for promoting

students’ ability in speaking in the large class which are

1) superior-inferior arrangement, 2) co-operating arrange-

ment, 3) individual arrangement, and 4) combining ar-

rangement.

Superior-inferior arrangement

In large classes, the superior-inferior relationship is con-

ducted in the way that one or two students, in the supe-

rior position, have all the information that other students

need or know what the correct answers should be (Meng,

2009). This means there is the inequality in their back-

ground knowledge before the activity begins. For example,

in one of the researcher’s lessons, several learners were se-

lected to be the activity instructors. Each of them was as-

signed to study how to teach a stress relief technique out-

side classroom or possibly at home, and then demonstrate

the technique to their classmates. They were also responsi-

ble for monitoring how well their classmates learned and

performed the techniques at their stations. Under such

circumstances, even though the learners can change their

roles, not all the students can perform the roles of instruc-

tors due to the limited number of duties, unequal pro􀅭i-

ciency of the learners, and accountability of the instructors.

In regards to speaking opportunities, it is clear that the su-

perior learners have more opportunities to speak or prac-

tice the new technical vocabularies and master the content

while the rest of the class may have no or little chance to do

so.

Co-operating arrangement

In contrast to the superior-inferior arrangement, students

under the co-operating arrangement have the equal access

to the same information and to each other’s points of view.

This approach allows the learners to share their under-

standings and solutions of the assignments or thematerials

used in the activities, and help each other to complete the

task. For instance, a teacher may assign a problem-solving

activity to groups of students. Students are expected to use

their personal, moral or social knowledge as useful mate-

rials for group discussion. According to Hill (1982), this

kind of arrangement is favorable if there is some degree of

equality between learners, especially an essential equality

of skill because the group performance may not be compat-

ible to the best individual’s performance if there is an ex-

traordinary individual in the group (Meng, 2009). There-

fore, for co-operating arrangement, it is more bene􀅭icial to

put the best learners in one group rather than to spread

them across groups. However, this approach may be not

suitable for large-class settings, where the gap between stu-

dents’ pro􀅭iciency is wide in particular, since it could re-

sult into non-participation of some students and affect the

speaking opportunities of some students. Hence, it may be

not preferred by some educational institutions that expect

cooperation between learners.

Individual arrangement

Individual arrangement activities are often used in conven-

tional teaching and still plays a big role even in a student-

centered environment. In this kind of activity, each student

has the access to the same information but performs their

task individually with that piece of information. The re-

searcher had used the individual arrangement in one of her

lessons by assigning each student to perform as a historical

􀅭igure whowill retell his/her story to the world. It is a good

speaking activity because it not only allows an extensive

range of language functions and varieties to occur, students

can also discover a variety of knowledge sets which add in-

terest to the activity. However, this approach has a number

of disadvantages such as the risk of embarrassment, the ab-

sence of cooperation or assistance, and lack of engagement

or interactions between students. Students usually focus on

their individual tasks andmaynot provide the classwith the

equally-quali􀅭ied products.

Combining arrangement

In this study, the combining arrangement approach (which

usually includes jigsaw groups, two-way tasks, or informa-

tion gap activities) is highlighted as the most suitable class-

roommanagement strategy for promoting speaking oppor-

tunities in large classes compared to the other three ap-

proaches stated in the previous section.

According to Meng (2009), students under the combining

arrangement condition are all on an equal footing since each

of them has unique essential information that the others

need in order to accomplish a task. This means students

are obliged to communicate with each other so that all the
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information can be combined and the quality of the com-

plete product will be veri􀅭ied before its submission or exhi-

bition. This kind of classroom management strategies usu-

ally involves split information activities in which students

are provided with a balance of particular fundamental in-

formation between them; different kinds of materials may

be used such as the combination of a written text, a picture

or pictures, text and pictures, and so on (ibid). To illustrate,

a strip story is a common activity that involves split infor-

mation technique. The story will have to be separated into

various strips of sentences or passages or pieces of texts,

depending on the level of the students. Each learner has to

memorize or analyze his/her part before telling or explain-

ing it to the others in the group. Afterwards, all the learners

must organize themselves to put the story together or solve

the assigned problem.

Thus, students not only enhance their 􀅭luency while partic-

ipating in the activities, but also master the new content

or language items that they individually got. Therefore, it

can be concluded that combining arrangement can ensure

active participation of all students, encourage more use of

communication strategies and feedback, boost up students’

learning motivation and attitude, and suit more students’

learning style preferences. By using combining arrange-

ment activities with small groups within a large class or the

whole class work together under the same circumstances,

it is possible to engage more low pro􀅭iciency students into

speaking activities. This research, hence, aims to offer alter-

native classroomactivities basedon the combining arrange-

ment approach in order to increase the speaking opportu-

nities in large ESL classes.

TABLE 1. Differences between large classroom arrangement approaches (Lin, 2015; Meng, 2009)

Combining Co-operative Superior-Inferior Individual

Distribution of In-

formation

Each learner has

particular, funda-

mental information

All learners have

equal access to the

same information

and to each other’s

view of it

One or more learn-

ers have the infor-

mation that the oth-

ers do not have

All learners have

the same infor-

mation but use

it differently or

individually use it.

Social Relationship Equality; mutual

dependency

Equality Inequality; the su-

perior has more in-

formation

Equality; focus on

individual perfor-

mance

Most Suitable

Learning Goals

Mastery of content

and/or 􀅭luency

New language items

Fluency

New language

items; mastering

content

Fluency; new lan-

guage items

Suitable Conditions for Combining Arrangement

Generally speaking, it is necessary to create a relaxed and

accessible classroom environment to encourage the stu-

dents to speak out, especially for ESL learners. In order

to promote such circumstances, teachers usually consider

different kinds of seating arrangements to design a com-

fortable place for teaching and learning process. Marzano,

Marzano, and Pickering (2003) noted that a good seating

chart should allow the teachers see all students and vice

versa. Students must be able to comfortably see all presen-

tations and demonstrations by which the pathways do not

cause traf􀅭ic issues. The arrangement must allow students

to easily get in pairs or small groups (Mala, 2004).

According to “the Effect of U-Shape (Horseshoe) Seating

Arrangement on Speaking Ability of the Tenth Grade Stu-

dents at SMK TI Airlangga Samarinda” written by (Mala,

2004), the U-shape seating arrangement (Figure 1) is suit-

able for informal teaching, especially student-centered en-

vironment. Mala reaf􀅭irmed that this seating arrangement

could be the best option for whole-class or group discus-

sions or better student-teacher and student-student inter-

actions because under this kind of conditions the teacher

can give a demonstration in front of class in which all stu-

dents can see and hear the explanation clearly. Additionally,

with this kind of arrangements, teachers can also monitor

each student’s engagement (either by listening to or speak-

ing with their classmates) more conveniently. In the same

manner, another study written by Minchen (2007) sup-

ported that U-shape seating chart can constitute the greater

interaction between the teacher and the students and be-

tween the students themselves. It can positively increase

participation in class since it provides space for easier class-

room discussion, presentations, debates, and role playing

activities. In brief, this layout is appropriate for collabora-
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tive learning as it promotes togetherness, avoids exclusion,

and encourages interactive activities.

Nonetheless, enough space is crucial for this kind of seat-

ing arrangement; it is more appropriate for a classroom

with 15-20 students or lesser. In order to cope with the

U-shape seating arrangement limitations, E-shape seating

chart (Figure 1) was developed. According to Mount Alli-

son University, this kind of seating arrangement is a modi-

􀅭ication of the U-shape to make room for more students. It

provides suf􀅭icient space in the center for students to walk

around. Therefore, this con􀅭iguration is suitable for both

large classes and interactive English speaking activities. In

this research, the E-shape seating chartwas used as a condi-

tion set for implementing the designed combining arrange-

ment activities.

FIGURE 1. U-shape arrangement (A) and E-shape arrangement (B)

Previous Studies

Azmin (2016) studied the effect of the jigsaw-based cooper-

ative learning (or combining arrangement) method on stu-

dent performance in psychology class in Brunei. She noted

that, according to Johnson and Johnson (1999), there are

􀅭ive signi􀅭icant elements that must be borne in mind in or-

der to create effective and favorable collaborative learn-

ing which are 1) positive interdependence, 2) individual

accountability, 3) face-to-face interaction, 4) interpersonal

and small group skills, and 5) group processing. The

positive interdependence refers to the common goals that

the learners pursue together while individual accountabil-

ity means the individual responsibility and commitment.

These two elements are often mentioned in the majority of

the collaborative learning studies, including Slavin (1988).

However, Johnson and Johnson suggested that it is neces-

sary to have direct communication between the learners

as well as teamwork capabilities such as problem solving,

compromisation, feedback giving, and so on. More impor-

tantly, students must be able to re􀅭lect their learning pro-

cess as a groupwhich includes their success, failure, and re-

quired improvements.

In this studyofAzmin (2016), she recommendedavariety of

collaborative learning approaches suitable for large classes

that are usually heterogeneous in terms of skills and lan-

guage competency. First, in order to maintain the fairness,

a principle of Student Teams-Achievement Division (STAD)

method should be applied by which students are encour-

aged to cooperate to enhance the overall performance of

the group, but they are graded individually based on their

contribution to the group task. Second, the Teams-Games-

Tournaments (TGT) technique offers an equal opportunity

to gain positive reinforcement from fellow learners as it can

spark the competitive spirit and provide an entertaining at-

mosphere from the popularity of the game. Last, the Jig-

saw Method is also very popular among the teachers; stu-

dents are divided into groups, and assignments are broken

down into pieces in which each group assembles to com-

plete the (jigsaw) task. Generally, with the Jigsaw Method,

students are required to study given readings or materials,

and then leave their ‘home groups’ to form ‘expert groups’

in order to share and discuss their 􀅭indings from their home

baseswith other experts. Azmin also asserted that this kind

of collaborative arrangement strategies could effectively in-

crease the students’ self-esteem, competency, and engage-

ment. Nevertheless, some advanced studentsmight 􀅭ind the

jigsaw method uninteresting because the context would be

too simple for them. So, in order to maintain their motiva-

tion, it is necessary to balance the level of dif􀅭iculty combin-

ing with the competitive opportunities and individual grad-

ing distribution as offered by STAD and TGT methods.

Su and Liang (2017) conducted an action research on

“the Multiple Intelligence (MI), Cooperative Learning,

and Game-based Teaching into Summer Intensive English

Classes for Mixed-level and Mixed-age Students”. The re-

search results demonstrated the effective use of games in
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the classroom since it can increase the students’ interest

and learning motivation for practicing English speaking

skills. According to this study, students tend to cooperate

with their teammates by not only completing their tasks,

but alsousing cognitivemechanisms towards interactive ac-

tivities. There are some key components of collaborative

learning such as speci􀅭ic instructions to group the learners

together, a physical setting like the suitable seating arrange-

ment, and other institutional constraints (for example, dif-

ferent grade distribution criteria which include both indi-

vidual and group marks). In other words, this collaborative

conditions can be referred to a kind of social contract that

guarantees the contributions from all students. In this re-

viewed action research, the authors found out that students

liked to ask for playing games regularly or frequently as

they were willingly encouraged to perform particular types

of interaction and explore new learning towards games.

Well-designed games should provide problem-solving ex-

periences, reduce the learning pressure, and give opportu-

nities to the students to use particular vocabulary or sen-

tence patterns more effectively.

Hypotheses Development

The previous subsections presented existing empirical evi-

dence and theories in regards to the effective usage of the

combining arrangement approach as well as its key fea-

tures. It thus formulates the basis for the hypotheses of this

research as follows.

H1: Classroom activities comprise of combining arrange-

ment strategy characteristics can promote English speaking

opportunities among ESL students in large classes.

H2: E-shape seating arrangement can effectively support

the application of the combining arrangement activities.

METHODOLOGY

This research was conducted at an international demon-

stration school in Thailand. It serves 562 10th-12th graders

in which 98.6% of them are Thai while the teachers are

predominantly Thai and American (each 34%) with the

remainder representative of nine other nationalities. Al-

though it is an international demonstration school, its cur-

riculum is a combination of Thai and American standards

which include core courses such as English, Math, World

History, General Science Courses, Thai Studies, and so on—

and a range of elective courses ranged from advanced sci-

ences to business studies.

The target population of this research is the ESL learners

whose home language is Thai. Therefore, reading, writing

and speaking pro􀅭iciency in English is a major issue for the

majority, even though the school’s admission requirements

include a minimum TOEFL score of 450. Most of the time,

the students actively experience with a variety of listening,

reading, and writing assignments; however, they are per-

sistent in using their native language when talking or dis-

cussing with their classmates.

In this study, the samples were 48 students from the re-

searcher’s class which is World History II for Grade 11. One

of the students is half Thai-Englishwhile the others’ nation-

ality is Thai.

Research Process

In this action research, both quantitative and qualitative

methods such as surveys and documentary analysis were

used for collecting the data. The researcher used the de-

scriptive statistical analysis to analyze the quantitative data,

and the content analysis to interpret the records from stu-

dents’ re􀅭lection notes.

Step 1 First of all, according to the researcher’s participant

observation and reviewed literatures, the lack of speaking

opportunities in large classes, especially for the ESL learn-

ers, is a major problem in today’s education. Documen-

tary analysis focusing on common classroom management

styles for large classes was exercised to develop the hy-

potheses.

Step 2 The researcher used a pre-intervention survey to col-

lect data and information about the target group’s opinions

on their current situation regarding the problem as well as

their suggestions and preferences in order to design class-

room activities that can suitably increase their speaking op-

portunities in large classes.

Step 3 Descriptive statistics were used for describing the

survey results. The 􀅭indings were interpreted in correlation

with the reviewed literatures.

Step 4 After reviewing the literatures and analyzing the sur-

vey results, the researcher modi􀅭ied her lesson plans and

classroom activities in correspondence with the 􀅭indings.

Afterwards, the research experimented the classroomactiv-

ities with the samples (intervention).

Step 5 Another survey (post-intervention) was conducted

to 􀅭ind out the students’ opinions on their speaking op-

portunities in large classes after the intervention. The re-

searcher compared the survey results with the students’

re􀅭lection results, discussed them, and made a conclusion.

Lastly, future recommendations were implemented for the

anticipated lessons or further studies.
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Data Collection Tools

There were two major data collection tools used in this

study: surveys and students’ re􀅭lection notes. For the

pre-intervention survey, the questions mostly focused on

the students’ English speaking experiences in class and

their preferences for speaking activities. For the post-

intervention survey, the researcher revised some questions

in the 􀅭irst survey in order to 􀅭ind out the changes in their

thoughts and behaviors after the intervention, for exam-

ple, what their favorite activities after the intervention are.

Moreover, the researcher used the students’ re􀅭lectionnotes

for supporting the discussion of the statistical analysis re-

sults from the surveys. The researcher’s observation was

also used for elaborating the quantitative and qualitative

data from the surveys and students’ re􀅭lection notes.

Duration

The study had been conducted for 6 months. The 􀅭irst sur-

vey was carried out in December 2017. Then, the interven-

tion started in January 2018 and ended in March 2018. The

second survey was carried out in April 2018. The report

was 􀅭inalized in May 2018, in other words, at the end of the

academic year 2017/18.

INTERVENTION

In this study, the action research intervention involved gath-

ering data on the English speaking opportunities in two

large classrooms through out four months. The researcher

had designed different classroom activities for each lesson

using the combining arrangement strategy in order to in-

crease the English speaking opportunities among the ESL

students in large classes. The researcher also played the

role of the teacher who independently conducted the alter-

native classroom activities — the proposed innovation of

this project.

Activity Design

According to the reviewed literatures, the essential ele-

ments of the combining arrangement strategy are 1) split

information, 2) individual task, and 3) mutual dependency.

The researcher has focusedly designed a number of class-

room activities that involved these three qualities. In order

to promote speaking opportunities in class, the researcher

also added speaking tasks required for each student to

achieve their 􀅭inal product in the end altogether. On top of

that, the researcher had organized the classroom environ-

ments in the way that supported combining arrangement

strategy by using E-shape seating chart in order to create

spaces and easy pathways for students to perform group

activities and whole-class discussions. In addition, accord-

ing to the previous studies reviewed in Section 2.7, apart

from mutual dependency and individual task, students are

obliged to directly communicatewith one another and com-

mit to self-re􀅭lection on the learning process. They will

be graded individually to maintain fairness, and learn to-

wards fun activities like gameswhich provide breakthrough

problem-solving or critical thinking experiences with low

learning pressure. However, it is still necessary to examine

the students’ preferences on oral activities in class before-

hand.

From the pre-intervention survey, out of 37 students, it has

been found that 23 students (62%) were comfortable or

very comfortable enough to answer a question in front of

the class. 80% were comfortable or very comfortable to

speak English with their partners in pair while 84% were

comfortable or very comfortable to have a small group dis-

cussion in English. This indicated that more than half of

the students were likely to converse or discuss in English

when necessary. Furthermore, 78% of the students pre-

ferred to do speaking activities in pair or with a small group

of three or four classmates, and14%of thempreferred todo

the activities with the whole class (about 8% or three stu-

dents, in particular, did not answer this question). From the

researcher’s observation, students with high pro􀅭iciency

tended to bene􀅭it more from the deep and energetic dis-

cussions in small groups while students with lower pro􀅭i-

ciency were prone to speak out only when the whole class

actively engaged. In the samemanner, 4 students con􀅭irmed

that theywould bemoremotivated to participate in English

Speaking activities in class if everyone tries their best or a

lot of people engage in the activity. Additionally, a student

stated in the survey that students are likely to engage more

in a classroom activity if the teacher is involved as a player,

a member, or a stakeholder in the activity.

In the same survey, regarding their preferred types of

classroom activities, students were asked to identify their

favourite English speaking activities that had been offered

during the 􀅭irst semester of this academic year . They were

also asked to give examples of activities that can increase

theirmotivation to participate in English speaking activities

in class, 15 students (31%) stated that their favorite speak-

ing activities that had been offered in their World History

classwere role plays and simulations, and 9 students (19%)

preferred group discussions. Interestingly, 2 students men-

tioned whole-class activities as their favorite. Again, this

has conformed to the fact that some students said they

would be more motivated if a lot of people or everyone in

the class actively participate in the activity. Moreover, 10

students (21%) proposed that games and/or fun activities
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like simulations or debates can increase their motivation.

Furthermore, it is important to note that 11 students (23%)

considered prizes, for example, candies or bonus points as

some good incentives. Regarding in terms of the time limi-

tation in class, 65% of the students stated that they had had

enough time to prepare when the teacher organized an ac-

tivity. There were six students who asserted that they did

not have enough time, and two students who said they had

too much time. This means if the teacher continued giving

the same amount of time or more time to students to work

on their tasks, the majority would be able to complete the

tasks in time.

To summarize, according to the survey results, the re-

searcher should increase more game or simulation activi-

ties aswell as group discussions or debate in both small and

large groups in order to engage all students (low-pro􀅭icient

and high-pro􀅭icient) in oral activities. The students will be

given unique pieces of information that must be used for

completing the 􀅭inal product together in group. The teacher

should play an active role in the activity in order to make

some students feel more comfortable to speak out. The re-

searcher may have to give more time for each activity since

the low-pro􀅭icient students would needmore time to digest

their given pieces of information individually. Extra points

shouldbegiven inorder to encourage the advanced commu-

nication skills or increase students’ engagement in overall.

Conducting the Activities

The researcher had introduced various activities in every

lesson based on the combining arrangement strategy in

the second semester of this academic year, except the self-

directed project period. These activities could be catego-

rized into three major types: 1) simulation games, and 2)

role-play debate and 3) case-based group discussions. They

were designed to have some common role-playing features

(i.e. plots, assigned characters or duties) in order to in-

crease students’ learningmotivation. In this research, some

assignments were selected as the illustrations

Example 1 imperialism simulation board game

At the beginning of Semester 2, students had to recall the

meanings of imperialism, nationalism, and the Industrial

Revolution and understand how the mentioned ideas can

lead to con􀅭lict towards the use of a simulation board game.

In this simulation, students were organized in groups of 4

to play a board gamewhere theywere acting as the generals

of the ‘great powers’ in a continent trying to gain more re-

sources and colonies. In this activity, the essential elements

of the combining arrangement strategy were applied with

regard to speaking opportunities.

Split information

While playing this board game, students were provided

with three kinds of standard cards indicating three kinds

of moves in this game: mobilize the army, upgrade the

weapons/vehicles, and attack, and drew some special cards

from the card deck that can facilitate/disrupt your expan-

sion. The special cards consist of the information about the

concepts of ‘alliance’, ‘new inventions’, ‘anti-warmovement’,

‘colonial resistance’, and ‘dual monarchy resistance’ which

were the key vocabularies in this class. Every time that a

special card was drawn by a representative of each group,

the representative must explain the card and how it is re-

lated to his/her group’s situation.

Individual task

Studentsmust take turns to announce theirmoves through-

out the game. For example, in each team, there are four

members. A member may announce their army’s mobiliza-

tion in a round to the whole class. Then, another mem-

ber may announce their attack on another team in the next

round. Moreover, each student needs to take turns to draw

a special card from the card deck and explain how the card

will affect his/her team’s situation to the class.

Mutual dependency

Students need to clearly announce their moves and explain

the effects of the special effects to the class because these

pieces of information can affect their decision-makingwhile

playing this game. Extramarks shall be given to thewinning

team. Furthermore, as students have to analyze the game

for their re􀅭lection, including how the events described in

the special cards affected their victory or defeat, the pieces

of information split among the students were crucial.

Example 2 causes of the world war I role-play debate

For this debate activity, students had spent six periods to

prepare and perform the debate by analyzing the events

leading up to World War I and identifying the roles, rela-

tionships, goals, and ambitions of the countries involved.

It was a fun activity as there was a storyline behind it and

students had to play the role of each country’s representa-

tives who could point 􀅭ingers at other countries and blame

them for causing the war. In terms of the debate structure,

students were separated into 6 teams based on the main

countries involved at the beginning of WWI. Each student

had a role either as a debater orQ&A interrogator fromeach
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team so that every student had a chance to engage in public

speaking effectively. The combining arrangement princi-

ples were also applied to this extensive oral activity.

Split information

Students have to research about their own assigned parts

before sharing the information in group in order to pre-

pare for the debate. For instance, 1-2 members have to

􀅭ind the information needed for the opening statement, or

the reasons why their country was innocent in terms of the

war’s escalation in particular. Whilst, other member re-

search about other faults that led to the war in order to re-

but the other teams. This information will be shared not

onlywithin their group, but also their classmates during the

debate. It is necessary because each student has to individ-

ually submit his/her debate summary, which involves the

reasons why each team thinks they weren’t the one to start

the war and what s/he thinks about each team’s justi􀅭ica-

tions.

Individual task

Students are separated into groups of four. There are three

debaters (for opening statement, rebuttal, and closing state-

ment, respectively) and one Q&A (questions and answers)

interrogator in each group. One of the common limitations

of the debate activities in schools is the fact that the num-

ber of students may be not divisible by three. So, the re-

searcher applied the role of ‘observers’ into this activity by

adding a Q&A interrogator into each team. The role of Q&A

interrogators is crucial because they are in charge of taking

notes for asking other teams questions and preparing key

points for the debaters to respond or argue back during the

debate. However, if a group eventually has three members,

eachmember may have to ask and answer the questions af-

ter their parts and earn extra marks.

Mutual dependency

Each teammember has to attentively prepare his/her argu-

ments in order to make their team win the debate and earn

extra points. Moreover, every student has to obtain the in-

formation (the arguments) fromone another in order to an-

swer the re􀅭lectionquestions on the causes ofwar fromeach

country’s point of view precisely.

Example 3 proxy war case-based group discussions

Since the objectives of this lesson are 1) to understand the

concept of proxy wars and 2) to explore the impact of the

ColdWaron theThirdWorld, the case studies ofKoreanWar

and Vietnam War were used as the sources of information

for critical analysis. Firstly, students were separated into

groups to read different parts of the assigned reading and

take turns summarizing it for their fellow group members.

In addition, theywere asked to read some assigned testimo-

nials out loud as if they were sharing their personal stories

with their friends. Secondly, They were assigned to meet

up with someone from another group and take turns teach-

ing each other about their own reading in order to work to-

gether to compare and contrast thewarsusing theVennDia-

gram. The application of the combining arrangement strat-

egy in regard to speaking opportunities is explained below.

Split information

Firstly, students are divided into 8 groups. Four of them

read the reading about the KoreanWar while the other four

read the reading about the Vietnam War. In each group,

a student reads about the causes of the war, another stu-

dent reads about what happened during the war, and the

last student reads about the conclusion of the war. After-

wards, each of them will get a testimonial to read ‘out loud’

in order to share the information to their classmates as if

they were the authors of the testimonials.

Individual task

After reading the given readings, each student summarizes

his/her part and shares the information to his/her team-

mates in order to complete their individual worksheets to-

gether. Moreover, each student has to read his/her assigned

testimonial as if s/he was the author of the testimonial to

create the sense of real-life experience sharing in class.

Mutual dependency

Not only helping each other summarizing the passages, stu-

dents have to summarize what happened to the people who

were involved in the war according to the wartime testimo-

nials they learned from one another. Afterwards, they have

to share what they know about their assigned proxy war to

another team who study about another proxy war. Then,

each two teams consisting of a KoreanWar expert team and

a VietnamWar expert team has to help each other compare

and contrast the proxy wars.

FINDINGS AND DISCUSSION

To complete this research, the author had analyzed the data

collected for answering the research questions. The quan-

titative data is interpreted in a descriptive form, and is used

for supporting the qualitative results. This section com-

prises the presentation and interpretation of the 􀅭indings

resulting from the pre-intervention and post-intervention

surveys, including the students’ re􀅭lections and the re-

searcher’s observation.
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Analysis of Pre- and Post-intervention Surveys

The researcher had conducted the post-intervention sur-

vey in the late of April 2018. There were 43 respondents

(or 90% of the total samples). Compared to the previous

survey, there were six more students who were present in

class on the day that the survey was carried out. There-

fore, when comparing the pre- and post-intervention sur-

vey results, the researcher focused on the percentage dif-

ference. Some minor changes in students’ English compe-

tency demographics were evident as well as their prefer-

ences in terms of classroom activities. Moreover, the post-

intervention survey demonstrated the students’ feedback

on the intervention which will be discussed in this section,

too.

First of all, in terms of their English pro􀅭iciency, out of 43 re-

spondents, 23 students (54%) anonymously answered that

they have an intermediate level of spoken English, 15 stu-

dents (35%) believed that they have a basic level of spoken

English, and 5 students (12%) answered that they have a

high level of spoken English. Considering the higher num-

ber of respondents participating in the second survey, these

statistics actually show the resemble trend to the 􀅭irst sur-

vey. When comparing themselves with other students in

their classes, 27 students (63%) believed that they have the

same level of spoken English, 7 students (16%) considered

that they have a higher level of spoken English, and 9 stu-

dents (21%) supposed that they have a lower level of spo-

ken English. Again, the results from the post-intervention

surveywere quite similar to the pre-intervention survey re-

sults. However, there were the increase in the percentage

of students who believed they have a lower level of spoken

English and the decrease in the percentage of students who

regarded their level of spoken English as higher. Still, con-

sidering the equal number of students who responded that

they have a higher level of English fromboth surveys (which

were 7 out of 37 in the 􀅭irst survey and 7 out of 43 in the

second survey, respectively), it can be assumed that several

students who participated only in the second survey were

those with lower level of spoken English from their point of

view.

FIGURE 2. Students’ self-evaluation of their spoken English (%)

FIGURE 3. Students’ self-evaluation of their spoken English compared with their classmates (%)
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Second, from the post-intervention survey, there was a rise

in students’ comfortabilitywhen they spokewith their part-

ners or discussed in a small group or even when they

needed to present something to the whole class. Out of

43 students, 88% were comfortable or very comfortable to

speak English with their partners in pair, and 90% were

comfortable or very comfortable to have a small group dis-

cussion in English. Compared to the pre-intervention pe-

riod, students’ comfortability had been increased by 8-10%.

Interestingly, the survey results show that more students

felt comfortable or very comfortable when they had to

speak or present something to the class (68% > 70%), but

there were also few more students who felt a little uncom-

fortable or very comfortable to answer the teacher’s ques-

tions in front of the class (38% > 44%). This could be be-

cause students were also required to answer more ques-

tions or make more decisions during the intervention ac-

tivities, so they were worried about making any mistakes.

After participating in this semester activities, 79%of the re-

spondents learned that they preferred to do speaking activi-

ties in pair or with a small group of three or four classmates

while 21% of them preferred to do the activities with the

whole class. Compared to the previous survey results, there

were 1% increase in the number of studentswhowould like

to do speaking activities with a partner or in a small group

and 7% increases in the number of students who would

like to do the activities with the whole class, respectively.

This con􀅭irmed that students were more likely to enjoy the

speaking activities either inpair or in a small group, but they

also learned that they could comfortably and willingly in-

volve in the whole-class speaking activities. However, none

of the students preferred to do speaking activities in a large

group of about 10 classmates.

FIGURE 4. Students’ comfort ability while engaging in English speaking activities (%)

FIGURE 5. Students’ preferences over English speaking activities before and after the intervention (%)
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Third, regarding the increased English speaking opportu-

nities, the post-intervention survey conducted in the sec-

ond semester shows that 17 students out of 41 respondents

(40%) participated in English speaking activities quite of-

ten; this is equal to 21% increase compared to the 􀅭irst

semester. Proportionately, it is important to note that there

were 20 students (49%) participated in English speaking

activities only sometimes in class (apart from the quarter

project period) in this semester, which means there was

26% decrease in the number of students who sometimes

participated in English speaking activities. The number of

students who believed that they spoke in English very of-

ten in this class stayed the same (3 students; 8% in the 􀅭irst

survey or 7% in the second survey, respectively). There

was a student who responded that s/he never participated

in English speaking activities; nonetheless, this could be

another respondent error. Not only the frequency of the

intervention activities implementation, but students’ opin-

ions on the following statement — “ Compared to the last

term, I have more opportunities to speak English in class

this semester ” was also another evidence showing that the

intervention could effectively promote English speaking op-

portunities in large classes. Even though 22 students out of

43 respondents (52%) felt neutral about the statement, 19

students (44%) agreed on the fact that they had more En-

glish speaking opportunities in class compared to the pre-

vious semester, and a student (2%) strongly agreed on the

same fact; this can be assumed that the intervention activ-

ities could encourage almost half of the students (46%) to

speak English in class. There was only one student (2%)

who disagreed with the statement.

FIGURE 6. Students’ participation in English speaking activities (%)

FIGURE 7. Students’ agreement on the increase of English speaking opportunities in class (%)
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Fourth, according to the post-intervention survey results, a

number of students had voluntary listed their favorite En-

glish Speaking activities in Semester Two as follows. To

begin with, the most popular activity is the Imperialism

Board Game by which 10 students mentioned it the ques-

tionnaire. Two of them explained that it is the best activ-

ity for practicing English speaking skills because they were

required to communicate with the whole class in English

and read the card descriptions out loud. Other two stu-

dents supported that they felt more comfortable to speak

English whiling playing this gamewith the whole class. The

other comments for this activity include ‘fun and not too se-

rious’, ‘competitive’, ‘everyone can participate’, and ‘express

ideasmore freely’. Next, 9 students stated that “WhoStarted

the WWI?” Debate is their favorite English speaking activi-

ties. A student pointed out that s/he felt comfortable and

more con􀅭ident during the activity because students could

prepare their own speeches beforehand. Two students af-

􀅭irmed that they had gained more vocabularies and expres-

sions from the debate. Another student expressed that the

topic of the debate as well as the storyline behind it inter-

esting and challenging. S/he also said that the debate pro-

motes the positive competition among the students as they

could rebut one another. Apart from other simulations or

giving a role-play speechwhichwere themost noticed activ-

ities from the students’ point of view, 3 students speci􀅭ically

identi􀅭ied case-basedgroupdiscussions as their favoriteEn-

glish speaking activities. Two of them explained that shar-

ing information after reading the texts or reading the texts

out loud encouraged them to speakmore. Correspondingly,

two students asserted that speaking with a partner or in

a small group made them feel more relaxed and effectively

gain new vocabularies.

FIGURE 8. The most popular english speaking activities in semester 2 (no. of respondents)

Regarding the suitable environment for combining arrange-

ment activities, 19 students out of 47 (44%) agreed that

the new seating chart (E-shape) encouraged them to speak

more; that was almost half of the class. 22 students (51%)

felt neutral towards the statement and 4 students (9%) dis-

agreed with the statement. Even though they did not give

a reason why they disagreed with the statement, but ac-

cording to the researcher’s observation, some students felt

pressured when they were asked a question one by one fol-

lowing the seating order. Furthermore, regarding the time

they had in class for the activities, 33 students (77%) be-

lieved they had enough time to prepare for each activity. 9

students (21%) claimed that they did not have enough time

to prepare while one student (2%) stated that s/he had too

much time to prepare him/herself for the activities. In com-

parison with the 􀅭irst survey results, the majority were still

able to complete the tasks in time.

Analysis of Students’ Re􀅮lection Notes

The effectiveness of the intervention activities could be

proven by the excerpts of anonymous students’ re􀅭lection

notes from different lessons. This section aims to present

the students’ perspectives on the activities as well as how

they re􀅭lected their learning from them. The researcher se-

lected some examples of the students’ re􀅭lection notes from

the examples of intervention activities mentioned earlier.

Example 1 imperialism simulation board game

From the students’ re􀅭lection notes, this activity was con-

sidered as a fun and challenging activity which effectively

ISSN: 2414-3111

DOI: 10.20474/jahss-4.3.3



2018 C. Ngamkaiwan – Encouraging ESL learners to . . . . 150

taught/helped them review about imperialism. According

to the instructions, most students explained how the game

taught about the key concepts they learned from the pre-

vious semester in detail; however, there were also some

students who provided their insights about the game. A

student stated that the researcher came up with the new

method of teaching. The game made her realize how the

imperialism worked during the pre-WWI era and that each

country had to be very careful with every move in order

to conquer other lands and protect their own lands at the

same time. Another student wrote that this gamewas quite

effortful because any action could result into different re-

sults. Moreover, a number of students mentioned about

how the teacher productively involved in the game, for ex-

ample, a student said the teacher demonstrated how to play

this game wisely and steal lands from the others. From the

researcher’s observation, each student gradually got used

to announcing his/her team’s choice in English to the class

and repeating the card descriptions when their classmates

asked them to. This helped the students practice their En-

glish speaking skills ef􀅭iciently.

Example 2 causes of the World War I role-play debate

For this activity, each student had to submit a worksheet

which re􀅭lects their learning while participating in the de-

bate. Nevertheless, apart from answering the re􀅭lection

questions, some students also provided some extra com-

ments on the activity (See examples in Appendix H). A stu-

dent described her learning experiences as follows: 􀅭irst,

the topic was interesting and appealing to learn about from

the beginning; second, students thoughtfully prepared for

their debate bymaking the scripts. This student also helped

her teammates by giving some advice about how to speak

and where to focus on in the script in order to perfectize

the speech. Another student stated in her re􀅭lection note

that this activitywasmore serious than expected. Shewrote

that her responsibility was the opening statement which

means she had to lead the 􀅭irst strike, and in order to do

so, she needed to get enough information and prepare a

lot. Both students as well as the rest of the class showed

their in-depth understanding by explaining how the WWI

started and who should be blamed, including why and why

not, in detail. According to the researcher’s observation,

students learned certain vocabularies and expressions from

the debate accurately, especially the key concepts about the

WWI and some sentence frames for debating. Because they

knew that their oral skills might affect the whole team’s

grade, they practiced hard. For some pro􀅭icient students,

they chose to be the Q&A interrogators because they real-

ized that this role requires quick-thinking ability as well as

good speaking skills to convey messages thoughtfully and

convincingly with a low chance of preparation. Further-

more, since each team represented a speci􀅭ic country’s gov-

ernment, they easily became empathetic towards the coun-

try’s situation or spoke from their hearts as if they were

some characters from a wartime movie.

CONCLUSION

To sum up, the goal of this study is to explore the alterna-

tive or suitable activities to promote English speaking op-

portunities in large classes based on the idea of combin-

ing arrangement strategy. The researcher chose the popu-

lation in this project in regards to the fact that Thai students

at the case-study school were persistent to use their native

language when talking or discussing with their classmates.

Additionally, 75% of the samples responded to the pre-

intervention survey that they participated in English speak-

ing activities only sometimes in class while 25%of the sam-

ples stated that they either often or very often participated

in English speaking activities. So, the researcher considered

their classes as large classes, and it is necessary to givemore

opportunities to speak English in class for more than half of

them. Even though 57% of the respondents from the 􀅭irst

survey felt neutral towards their current amount of oppor-

tunity to speak English in class, 38% students either agreed

or strongly agreed that they wanted more English speaking

opportunities in class. In terms of the competency demo-

graphics, there was no signi􀅭icant change in their level of

speaking skills after the intervention. The majority of the

students still rated their English speaking skills at the inter-

mediate level like their classmates.

Focusing on the research questions and in conformity with

the hypotheses, the research 􀅭indings show that 1) com-

bining arrangement activities can effectively promote En-

glish speaking opportunities in large classes. There was

21% increase in the number of students who often partic-

ipated in English speaking activities while there was 26%

decrease in the number of students who only sometimes

participated in such activities. Compared to the previous

term, although 52% felt neutral towards this fact, 46% of

the students supported that the intervention activities ef-

fectively increased their English speaking opportunities in

class. 2) In this study, the essential elements of the de-

sign of combining arrangement activities used for increas-

ing English speaking opportunities among the ESL learn-

ers in large classes are split information , individual task

, mutual dependency , E-shape seating arrangement , di-

rect communication , self-re􀅭lection , individual grading ,
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problem-solving or critical thinking experiences , and en-

tertaining or interesting contents . 3) From the intervention

results, the researcher discovered that examples of combin-

ing arrangement activities suitable for promoting English

speaking opportunities in large classes and increasing stu-

dents’ learning motivation simultaneously were simulation

games, role-plays and role-play speeches, and case-based

group discussions. From the respondents’ point of view,

these activities encouraged them to communicate with the

whole class in English, learn new vocabularies and expres-

sions, promote competitiveness and teamwork, and reduce

the learners’ stresswith funand low-pressure environment.

LIMITATIONS AND RECOMMENDATIONS

This study was confronted by a number of limitations as

listed below:

• Many prospective samples were absent when the sur-

veys were carried out. Since the surveys were anonymous-

based, the researcher did not want to approach the absent

students and force them to complete the questionnaires.

• Many samples made a lot of respondent errors, but be-

cause they anonymously answered the questionnaires, the

researcher could not ask them to change or input the an-

swers.

• A few samples returned the questionnaires by leaving the

forms on the researcher’s of􀅭ice desk, but did notwrite their

section number on the forms. Hence, the researcher had to

combine the results from the two classes together before

analyzing the statistics.

• The questionnaires were paper-based. With the hard

copies, running the statistics automatically was not an op-

tion unless all the data had been input in a statistical anal-

ysis program; nonetheless, that kind of process still takes a

lot of time. The researcher had tried web-based survey for

the post-intervention survey, but many recipients ignored

the request to complete the questionnaire. This resulted in

the low response rate, and required the researcher to con-

duct another paper-based survey for the post-intervention.

• Time limitation caused dif􀅭iculties in the execution of this

action research. The samples were given only 20 minutes

in class to complete each questionnaire in order to avoid in-

terrupting their learning experiences as much as possible.

Regarding the limitations and some de􀅭iciencies of this

study, the following recommendations should be made in

the future research:

• Any survey should be conducted on the day that every

sample is present, or an alternative data collection method

should be used. The researcher should avoid rushed or

short data collection periods because the level of non-

response bias will climb dramatically if the time frames are

not 􀅭lexible enough for the respondents to answer the sur-

vey. There must be a structural system for collecting and

storing the documents like questionnaires, too.

•A similar study can be conductedwith a larger sample size

to explore the more diverse demographic information and

verify the research 􀅭indings.

• The researcher should remind the respondents to answer

every question and 􀅭ill in all of the necessary demographic

information.

•An incentive such as snacks can be used formotivating the

samples to participate in the study. The time length of the

survey should be extended in order to facilitate the respon-

dents.

• Compute descriptive statistics and statistical tests such as

T-Tests, ANOVAs, regressions and correlations should be ap-

plied in a similar study.

• For the future use of the research 􀅭indings, it is recom-

mended to further evaluate the relationship between stu-

dents’ self-perception on their performance and their ac-

tual capabilities, or assess the impact of ESL learners’ self-

perception on their low rate of English speaking in class.
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